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ABSTRACT

This study aimed to investigate the factors that contribute to the English
proficiency among Chinese students categorized by their proficiency levels at
Sawangboriboon Wittaya School in Pattaya and to examine the relationship between
English proficiency and the factors affecting the English proficiency of Chinese
students. The. research focused on six primary factors: parental involvement,
peer interaction, teacher role, student attitudes, learning styles, and the overall school
environment. The study population consisted of 36 Chinese primary school students,
categorized into two groups based on their performance in the annual English
examination. The High—Proficiency group included 25 students who scored 50 or
above, while the Low—Proficiency group comprised 11 students who scored below 50.
Data were collected through a questionnaire assessing factors influencing English
proficiency of Chinese students and a semi—structured interviews with parents and
teachers to gain additional insights. The statistics used in this study included mean,
standard deviation, correlation coefficient analysis, and content analysis.

The results were as follows:

1. The high-proficiency students expressed a high overall level of opinion
regarding the six factors contributing to their English proficiency, with a mean score of
4.25 (S.D. = 0.68). They highlighted the importance of learning styles, parental
involvement, teacher role, students’ attitude, peer interaction, and overall school

environment. However, the Low—proficiency students reported a moderate overall level



I

of agreement, with a mean score of 3.28 (S.D. = 0.47). Their perceptions emphasized
the influence of peer interaction, overall school environment, teacher role, students’
attitude, parental involvement, and learning styles.

2. English proficiency showed a statistically significant positive correlation
(p <0.01) with all six factors; highlighting their critical influence on students’ language

development.

Keywords : - Factors Influencing English Proficiency, Chinese Students,

International School
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CHAPTER 1

INTRODUCTION

Background and Rationale

English is undeniably a global language and a lingua franca in today’s
interconnected world. Its importance cannot be overstated, especially for non—native
English speakers who seek to communicate effectively and engage in various domains.
English is spoken by approximately 1.5 billion people worldwide, making it the most
widely spoken second language. Learning English is crucial for international
communication and business interactions. Many multinational companies use English
as their primary language for internal communication, and proficiency in English can
significantly enhance career prospects. Additionally, English is the language of science,
technology, and academia, with a vast majority of research papers and scholarly
publications written in English. Moreover, English proficiency is crucial for higher
education, particularly for those aspiring to study in English—speaking countries. Many
prestigious universities across the globe offer courses taught in English, and a strong
command of the language is required for admission and academic success.

Like other non—native English—speaking countries, English plays a vital role
in Thailand in various ‘aspects. Firstly, English language proficiency is crucial for
international business communication, as Thailand is a growing hub. for global trade
and investment. Secondly, English proficiency enhances educational opportunities,
as many esteemed universities and institutions in Thailand offer English-medium
programs. Additionally, English proficiency facilitates tourism, as it enables effective
communication between local vendors and international tourists. Lastly, English serves
as a gateway to access global information and knowledge, as a vast majority of
academic resources are available in English (Jordao, 2009). Therefore, not only Thai
people or migrants staying in Thailand, but everyone should prioritize studying English

to enhance their communication skills and broaden their opportunities in various fields



(Rao, 2019). More than just a communication tool, English is a gateway to global
opportunities, cultural exchanges, and academic achievements (Adipat, 2023). In this
unprecedentedly highly interconnected era, proficiency in English has become
an essential skill, especially for students who aspire to pursue higher education or
international careers in the international arena.

For the last few years, Chinese people have been increasingly moving to
Thailand for various reasons. For instance, the robust economic bond linking China and
Thailand, the rich cultural heritage and natural beauty, the favorable visa policies, and
the favorable living conditions in Thailand have all contributed to the influx of Chinese
people choosing Thailand as their home (Lertpusit, 2018). Consequently, Chinese
migration to Thailand for business purposes has become a notable phenomenon, with
many Chinese individuals seeking opportunities in the country’s thriving economy.
This influx of Chinese migrants has led to an increase in the demand for international
schools, as their children require English language education to adapt to their new
environment. According to (Wang, 2018), the number of Chinese students enrolled in
international schools in Thailand has steadily grown over the years. These schools
provide a conducive environment for Chinese children to learn English, as they offer
a curriculum aligned with international standards and emphasize English language
proficiency. The integration of Chinese students into the international school system
allows them to acquire language skills that will provide them with a competitive
advantage in the globalized world. In recent decades, not only domestically but also
internationally, Chinese students have often faced unique challenges in their journey
toward English fluency. China has achieved impressive economic development in
recent years, and as a result, more and more Chinese families are seeking international
education opportunities for their children (Wang & Nimmolrat, 2023). The pursuit of
international education is often driven by the desire to gain fluency in English as well
as a competitive edge in the globalized job market. Therefore, understanding the factors
that influence the English language proficiency of Chinese students within international
schools has become a critical issue (Chen & Yeung, 2015).

In reviewing prior research on the factors influencing Chinese students’
English proficiency in contexts beyond international schools in Thailand, various

crucial aspects emerge. Parental involvement stands out as a significant factor



positively impacting students’ language acquisition and academic success (Wilder,
2014). Additionally, peer interaction plays a vital role in providing opportunities
for authentic English communication and language practice (Sato & Lyster, 2012).
The influence of the teacher’s role cannot be overstated, as effective engagement in
communicative activities significantly contributes to-language development (Morar
et al., 2021). Furthermore, students’ attitudes toward learning English, including their
motivation and interest, greatly affect their language proficiency (Larasati &
Simatupang, 2020). Additionally, considering the diverse learning styles of students is
essential, as it enables educators to tailor teaching methods to individual preferences,
enhancing language acquisition. Moreover, the design of the curriculum plays a crucial
role in fostering language skills development, emphasizing communicative competence
and real-world language use (Alghazo, 2015). Lastly, the overall school environment,
encompassing cultural diversity and supportive atmospheres, significantly influences
English language learning outcomes (Abdumalikovna, 2023). These factors collectively
contribute to the English proficiency of Chinese students outside of international
schools in Thailand.

In spite of numerous studies delving into the factors affecting the English
proficiency of Chinese students, none have specifically delved into their impact within
the international school setting. This study aims to bridge this gap by investigating
whether factors such as parental involvement, peer interaction, teacher roles, student
attitudes, learning styles, curriculum- design, and the overall school environment
influence the English proficiency of Chinese students at Sawangboriboon Wittaya
School in Pattaya. By pinpointing the factors contributing to both high and low English
proficiency among these students, the study seeks to inform the development of targeted
strategies for educators and school administrators. The ultimate aim is to elevate the
quality of education and equip students with the skills they need to thrive in their future

pursuits.



Research Objectives

1. To investigate the factors that contribute to the English proficiency among
Chinese students categorized by their proficiency levels at Sawangboriboon Wittaya
School in Pattaya.

2. To examine the relationship between English proficiency and the factors

affecting the English proficiency of Chinese students.

Expected Results

The study provides valuable insights for educators and administrators at
Sawangboriboon Wittaya School regarding the factors influencing Chinese students’
English proficiency. These insights can guide the development of targeted strategies to
enhance language learning outcomes within the school environment.

By understanding the factors affecting English proficiency, the study equips
parents and students with actionable information to optimize language learning both at
home and in the school setting. This empowers them to take proactive steps towards
improving English skills ‘and accessing broader ‘academic and professional

opportunities.

Research Hypotheses
There will be a significant difference in the factors that contribute to the

English proficiency of individuals with high and low levels of English proficiency.

Research Scope

The Study Group

The study group for this study consisted of 36 Chinese primary school
students, divided into two distinct groups based on their performance in the annual
English examination. The first group, referred to as the “High” group, includes Chinese
students who scored 50 or above, totaling 25 students. In contrast, the second group,
referred to as the “Low” group, comprises Chinese students who scored below 50,
totaling 11 students. Additionally, interview participants will include six parents and
two English teacher, who will provide in—depth insights into the factors influencing

Chinese students’ English proficiency from their respective perspectives.



Variable

This research investigates the English proficiency of Chinese students at
Sawangboriboon Wittaya School in Pattaya. The dependent variables include factors
potentially affecting English proficiency levels, including parental involvement, peer
interaction, teacher roles, student attitudes, learning styles, and the overall school
environment and the Chinese students’ English Proficiency. The independent variables
are factors contributing to varying levels of English proficiency among Chinese
students and the relationship between English proficiency levels and the factors
affecting the English proficiency of Chinese students.

Scope of Time and place

The research was conducted over a two—month period during the last semester

of the 2024 — 2025 academic year at Sawangboriboon Wittaya School in Pattaya.

Definitions

English Proficiency: The ability of Chinese students at Sawangboriboon
Wittaya School to comprehend, communicate, read, and write effectively in English
within academic and social contexts, based on the Annual English Test.

Parental Involvement: The active participation and support of parents in
their children’s English language learning journey at Sawangboriboon Wittaya School.

Peer Interaction; Opportunities for Chinese students at Sawangboriboon
Wittaya School to engage with their classmates in English language activities,
discussions, and collaborative learning experiences, aiming to enhance language
proficiency through social interaction.

Teacher Role: Responsibilities and actions of educators at Sawangboriboon
Wittaya School in facilitating English language learning among Chinese students.

Students’ Attitude: Mindset, perceptions, and beliefs of Chinese students at
Sawangboriboon Wittaya School towards learning English, reflecting their motivation,
confidence, interest, and willingness to engage in English language activities and tasks

Learning Styles: Individual preferences and approaches to learning among
Chinese students at Sawangboriboon Wittaya School, including visual, auditory, and
kinesthetic learning modalities, influencing their engagement and comprehension in

English language instruction.



The Overall School Environment: Collective physical, social, and cultural
atmosphere at Sawangboriboon Wittaya School, influencing the English language
learning experiences of Chinese students. Includes factors such as school facilities,
classroom dynamics, cultural diversity, support - services, and extracurricular
opportunities contributing te a conducive environment for language acquisition and
social interaction.

Students: Primary Chinese students currently enrolled in the 2024-2025
academic year at Sawangboriboon Wittaya School. In the present study, two distinct
sample groups will be employed to investigate the factors affecting the students’
English proficiency. The high group will comprise 25 students, while the low group

will consist of 11 students.



Conceptual Framework

Factors potentially affecting

English proficiency, namely

Parental involvement
Peer interaction

Teacher role

The Chinese students’ English

proficiency levels

Students’ attitude

Learning styles

A U i

The overall school environment

!

Factors contributing to varying levels
of English proficiency among

Chinese students

The relationship between
English proficiency levels and
the factors affecting the English

proficiency of Chinese students

Figure 1.1~ Conceptual Framework




CHAPTER 2

LITERATURE REVIEW

This chapter presents a review of the literature relevant to the research.
The first section discusses the history of Sawangboriboon Wittaya School in Pattaya.
The second section examines the factors influencing the English proficiency of Chinese
students, based on previous studies. The final section outlines related studies. Each
section includes the following topics in detail.
1. ‘Sawangboriboon Wittaya School in Pattaya
2. The Factors Affecting English Proficiency of Students
2.1 Parental Involvement
2.2 Peer Interaction
2.3 Teacher Role
2.4 Students’ Attitudes
2.5 Learning Styles
2.6 The Overall School Environment
3. Related Studies
3.1 Related Studies in Thailand
3.2 Related Studies in Overseas

Sawangboriboon Wittaya School in Pattaya

Sawangboriboon Wittaya School is a coeducational institution under the
Sawangboriboon Thammasathan Foundation, dedicated to providing quality education
with a trilingual approach. The school is located in Nongprue, Banglamung District,
Chonburi Province, Thailand, specifically at Moo 5, Moo 6, No. 111. It operates under
the Chonburi Provincial Education Office and the Office of the Private Education
Commission. The school was officially established on March 21, 2001, and has since

expanded to offer a comprehensive range of educational programs. As of the 2015



academic year, Sawangboriboon Wittaya School had approximately 4,500 students
enrolled across various grade levels. The teaching faculty comprised 200 educators,
including 165 Thai teachers, 25 Chinese teachers, and 10 foreign teachers specializing
in English and other subjects. The diverse faculty ensures that students receive high—
quality instruction in multiple languages, preparing them for both national and
international academic pathways.

The school providesa well-rounded curriculum that integrates Thai, Chinese,
and English instruction. Its primary academic offerings include:

Thai National Basic Education Curriculum (O-NET): Standardized Thai
education framework ensuring students meet national learning benchmarks.

ICET Program: Intensive courses in Chinese, English, Thai, and technical
subjects, aimed at enhancing multilingual proficiency and technological literacy.

Sawangboriboon Wittaya School is committed to fostering linguistic and
cultural diversity among students. By incorporating trilingual education and
internationally aligned curricula, the school equips students with the necessary skills
to pursue higher education and career opportunities in an increasingly globalized world.
The integration of Thai heritage, Chinese cultural studies, and English proficiency
enables students to-thrive in both local and international contexts.

With its- strong emphasis on multilingual education and a-curriculum that
balances national and international standards, Sawangboriboon Wittaya School stands
as a distinguished institution in- Chonburi Province. Its dedication to academic
excellence and cultural integration ensures that students receive a well-rounded

education, preparing them for future global challenges.

The Factors Affecting English Proficiency of Students

In this section, the factors influencing the English proficiency of Chinese
students are examined. These factors include parental involvement, peer interaction,
teacher roles, student attitudes, learning styles, curriculum design, and the overall
school environment. They collectively impact students’ English learning and mastery.
Understanding and addressing these factors are crucial for enhancing students’ English

proficiency and overall learning experience.
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Parental Involvement

In this section on parental involvement, the multifaceted nature of this concept
is explored, encompassing complexities, impacts, forms, dimensions, and cultural
contexts. Garry Hornby’s (2011) research underscores the significance of building
effective school-family partnerships to facilitate parental engagement. Javid Jafarov’s
(2015) analysis further delves into the complexities of parental involvement, shedding
light on potential challenges faced by parents in actively participating in their children’s
education. These studies provide valuable insights into the role of parental involvement
in shaping students’ English proficiency.

1. Building Effective School-Family Partnerships

Garry Hornby (2011) highlights various aspects of parental involvement,
including its importance for optimal child development, the gap between rhetoric and
reality in schools, and the barriers hindering parental participation.

Jeynes (2022) stresses the need for effective school-home partnerships to
boost student performance. Trust between parents and teachers is crucial, and
collaborative family engagement is essential for adapting to ongoing changes. Parental
involvement significantly impacts academic achievement and social-emotional
development. When parents and educators form positive partnerships, students’
outcomes improve. These partnerships are vital for addressing educational changes and
connecting classroom learning to students’ daily lives.

2. Understanding Complexities of Parental Involvement

Understanding the complexities of parental involvement is crucial for
fostering effective partnerships between parents, educators, and schools. Javid
Jafarov’s (2015) analysis identifies various barriers that hinder parental engagement,
ranging from individual and family factors to social dynamics within the community.
These insights shed light on the challenges parents may encounter in actively
participating in their children’s education.

Building upon this, Jeynes (2022) emphasizes the significant impact of
parental involvement on students’ academic achievement and overall school
experience. It encompasses a wide range of activities, from participating in school

events to providing home learning support. This collaboration between parents,
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schools, and educational institutions is essential for promoting student learning and
development.

Furthermore, Jeynes (2010) underscores the nuanced nature of parental
involvement’s influence on students’ academic success. Factors such as family
dynamics, time constraints, and communication styles play crucial roles in shaping
the extent and effectiveness of parental engagement. Educators must recognize this
diversity and adapt their approaches to engage parents effectively amidst modern
challenges.

Research by Garry Hornby (2011) highlights the potential of parental
involvement in improving children’s academic achievement and social outcomes.
However, the reality of parental involvement often diverges from theoretical models
and instructional - guidelines. = Despite recognizing the importance of parental
engagement, schools may struggle to provide adequate support and guidance to parents,
leading to inconsistencies in the effectiveness of parent involvement initiatives:.

3. Impact of Parental Involvement on Academic Success

Parental involvement plays a crucial role in shaping students’ academic
success, as emphasized by Dr. William H. Jeynes’ (2010) research. Jeynes highlights
the profound impact of parental engagement on academic outcomes, particularly among
minority students.

Jeynes (2010) underscores the 'multifaceted nature of parental
involvement’s influence on academic success. He emphasizes its benefits for students
facing various challenges and its effects on student behavior, attitudes, and mental
health. Importantly, Jeynes identifies parental expectations as a significant determinant
of academic achievement, stressing the importance of parental support and
involvement.

Building upon Jeynes’ findings, research by Garry Hornby (2011) further
validates the significant impact of parental involvement on academic success.
This conclusion is supported by extensive literature reviews and meta—analyses, which
consistently demonstrate the positive effects of parental engagement on children’s
academic achievement. These effects encompass improved attitudes and behaviors,

increased school attendance, enhanced parent—teacher relationships, and greater
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parental satisfaction with parenting. Overall, parental involvement is recognized as
a key factor in facilitating children’s success in school.
4. Forms and Dimensions of Parental Involvement

In addition to exploring barriers andinfluencing factors, this paper
examines the varied forms and dimensions of parental involvement. William Jeynes’
(2022) book on relational aspects of parental involvement underscores the importance
of parent—child communication and collaboration with teachers, essential components
of a supportive learning environment.

According to Garry Hornby (2011), parental involvement takes many
forms and dimensions. The forms and dimensions of parental involvement can be
described by different models, including the protection model, the expert model,
the delivery model, etc. These models reflect the different roles and strategies of parent
involvement in education, as well as the relationship between parents and professionals.
In these models, parental involvement can be seen as an important support for a child’s
education, but there are also some challenges and barriers that require support and
guidance from professionals and educational institutions to promote effective parental
involvement.

5. Cultural Contexts of Parental Involvement

Laura Lara and Mahia Saracostti’s (2019) study offers insights into
parental involvement in diverse cultural contexts, enriching the understanding of how
parental engagement manifests across different education systems. Their findings
highlight the positive correlation between parental  engagement and children’s
academic achievement, reinforcing the emphasis on fostering strong home-school
partnerships.

Jeynes (2022) highlights the importance of parental involvement across
cultures. Historically, many cultures value parental engagement in education, with
some taking it for granted. This trend is growing globally, including in regions like
Europe, East Asia, and the Middle East and Aftrica. Research emphasizes the critical
role of school culture and family interactions in shaping parental engagement and

student academic outcomes.
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In conclusion, parental involvement is integral to students’ educational
success and overall development. By addressing barriers, understanding influencing
factors, and fostering collaborative partnerships between parents, educators, and
communities, schools can continue to create an inclusive and supportive learning
environment conducive to student achievement and well-being.

Peer Interaction

This section explores the multifaceted dimensions of peer interaction in
language learning, drawing insights from key sources in the field. The definition of peer
interaction, as established by (Philp et al., 2013), highlights its nature as any
communicative activity among learners with minimal or no teacher participation.
Tavares (2016) further elaborates on this definition, emphasizing the collaborative
efforts of participants in achieving shared learning objectives. Additionally, Tognini,
Philp, and Oliver (2010) distinguish three main purposes of peer interaction, portraying
it as a valuable learning and practice domain in classroom settings.

Language proficiency, especially for ESL students, is identified asa crucial
factor influencing participation. Peer interaction serves various purposes, including
collaborative and cooperative learning, with distinct goals identified in different
studies. The teacher plays a vital role in facilitating peer interaction, creating
a supportive environment and guiding interactions. Strengths of peer interaction include
diverse language use, but challenges such as insufficient proficiency need addressing.
Balancing its advantages and limitations is crucial, particularly for ESL students in
academic contexts.

1. Definition of Peer Interaction

Peer interaction, as articulated by (Philp et al., 2013), encompasses any
communicative activity among learners with minimal or no teacher participation. This
involves collaborative efforts in cooperative and collaborative learning, peer tutoring,
and other forms of peer assistance. It is characterized by the joint engagement of at least
two participants working towards a shared goal. Peer interaction distinguishes itself
from teacher—learner interaction, providing a platform for diverse language use and

practice beyond the conventional “teacher—led lockstep” mode.
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In the literature review conducted by Tavares (2016), the definition of peer
interaction is expounded as, “any communicative activity carried out between learners,
where there is minimal or no participation from the teacher”. The review further
specifies that such interaction involves two or more participants collaboratively striving
towards a common learning objective. The term “peer” is defined based on factors such
as age or skill equivalence among participants. In the context of the review, peers are
identified as academic students, and during interaction, at least one participant is an
ESL student.

Tognini, Philp, and Oliver (2010) offer a nuanced definition of peer
interaction, focusing on classroom settings excluding interactions with the teacher.
Their study, conducted with primary and high school learners, identifies three main
purposes: (1) interaction as practice, including formulaic language use; (2) interaction
focusing on information exchange; and (3) collaborative dialogue with attention to
form. The study emphasizes the significance of peer interaction as a learning and
practice domain, acknowledging challenges posed by learners’ limited proficiency in
the target language.

2. Language Proficiency Challenges in Peer Interactions

Language proficiency is a critical factor in peer interactions, especially for
ESL students, as highlighted in Tavares’s literature review (2016). This review
emphasizes the substantial impact of inadequate language proficiency on ESL students’
academic experiences, presenting considerable obstacles to their active engagement in
the classroom. Moreover, it underscores the pivotal role of language proficiency in
facilitating effective interaction among ESL students, both with their peers and
instructors.

Although Tognini, Philp, and Oliver’s study (2010) does not explicitly
address “Language Proficiency Challenges in Peer Interactions,” it indirectly
acknowledges the influence of limited proficiency on learners. The research suggests
that learners with restricted proficiency levels tend to rely on written models for oral
tasks during peer interactions. Consequently, these interactions primarily involve the
reproduction and manipulation of specific linguistic structures and vocabulary found in

model sentences, questions, or dialogues. Additionally, learners’ awareness of their
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language limitations may lead them to rely on their first language (L1) during peer
interactions.

Language proficiency challenges significantly impede effective
communication among ESL students in peer interactions. These challenges stem from
insufficient language skills; cultural differences, and varying perceptions of oral
participation, ultimately hindering learners’ ability to express ideas and engage
meaningfully (Tavares, 2016).

In summary, language proficiency challenges pose significant obstacles to
effective communication among ESL students during peer interactions. These
challenges arise from insufficient language skills, cultural disparities, and perceptions
of oral participation, ultimately impeding learners’ ability to express ideas effectively
(Philp, Adams, & Iwashita, 2013).

3. Purpose and Mode of Peer Interaction

The purpose and mode of peer interaction are fundamental -aspects
discussed across multiple scholarly works, illuminating the various ways learners
interact during the learning process.

Philp et al. (2013) explore the purpose and mode of peer interaction,
delineating various types such as cooperative and collaborative learning, peer tutoring,
and other supportive forms among learners. The text underscores the shared goals
inherent in peer interaction within the classroom setting.

Tavares (2016) offers a comprehensive perspective on the purpose and
mode of peer interaction, enumerating its diverse purposes, including collaborative
learning, cooperative learning, peer tutoring, and peer modeling. These activities
involve students collaboratively working towards shared learning goals, often with one
participant aiding another of lower proficiency. The literature underscores the benefits
of peer interaction, encompassing linguistic advantages and the creation of a positive
learning environment. Notably, it stresses how peer interaction allows students to
manipulate language naturally, facilitating more effective language acquisition.
Furthermore, it highlights the role of peer interaction in fostering positive self—-image

and identity development.
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In Tognini, Philp, and Oliver’s study (2010), the purpose and mode of peer
interaction are explored through the identification of three distinct purposes: interaction
as practice, focusing on formulaic language; interaction concentrating on the exchange
of information; and collaborative dialogue with attention to form. The research
emphasizes the nature of learners’ language use within these contexts, noting limited
proficiency and the reliance on written models. It acknowledges the role of peer
interaction in scaffolding and supporting language use, while cautioning against
excessive use of the first language (L1), which may impede second language (L2)
learning.

In summary, the purpose of peer interaction in academic contexts is to
facilitate 'second language acquisition through collaborative efforts towards common
learning goals. Various modes of peer interaction, such as collaborative learning,
cooperative learning, and peer tutoring, contribute to language development through
mutual understanding and joint effort (Tavares, 2016). Additionally, peer interaction
serves as a valuable opportunity for learners to practice and rehearse new language
forms, engage in semi—structured conversations, and notice target language forms,
contributing to their language development (Philp et al., 2013; Tognini et al., 2010).

4. Teacher’s Role in Facilitating Peer Interaction

The teacher’s role in facilitating peer interaction is a critical aspect of
language learning, as emphasized in various scholarly works.

Philp et al. (2013) underscore the paramount role of teachers in managing
peer interactions. They highlight how teachers orchestrate peer work, provide
motivation, and equip students with linguistic and relational skills. The teacher’s
pivotal role lies in creating an environment conducive to effective peer interaction,
aiming to comprehensively explore the multifaceted contributions of peer interaction.

Tavares (2016) delves into the teacher’s role, emphasizing the creation of
a supportive learning environment where students can engage meaningfully.
The teacher provides clear instructions, sets goals, monitors interactions, models
effective communication strategies, offers feedback, and creates opportunities for
reflection and discussion. In essence, the teacher guides and supports students’ peer

interactions, maximizing language acquisition and development.
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In the study by Tognini, Philp, and Oliver (2010), the teacher’s role in
promoting the use of the target language (L2) during peer interactions is highlighted.
The teacher creates a supportive environment, provides guidance, and offers feedback.
Teacher enthusiasm and motivation can mitigate limitations, emphasizing their crucial
role in enhancing peer interaction in language classrooms.

Overall, teachers play a crucial role in creating a supportive environment
for peer interaction, structuring tasks, providing guidance and feedback, and regulating
interactions to promote language acquisition and meaningful social interactions among
students. They facilitate peer interactions by designing activities that promote
communication and collaboration in: the target language, thereby supporting ESL
students in developing their language proficiency and oral engagement.

5. Strengths and Limitations of Peer Interaction

Philp et al. (2013) provide a comprehensive analysis of the strengths and
limitations of peer interaction in language classrooms. They highlight peer interaction’s
ability to foster diverse language use and practice, enabling negotiation and assuming
novel conversational roles. Additionally, it extends students’ talking time and allows
for communication patterns beyond the traditional teacher—led mode. However, the
paper acknowledges challenges encompassing relational, linguistic, and cognitive
aspects, emphasizing the importance of understanding factors such as group size, role
assignments, and interaction goals.

Tavares (2016) underscores the strengths and  limitations of peer
interaction in academic ESL classes. Peer interaction transforms students into
communicative learners, facilitating language development in various modalities.
It aids in noticing and focusing on target language forms, enhancing second language
learning. However, challenges such as inadequate oral proficiency and the complexity
of academic language pose hurdles for effective communication and engagement.

In summary, while peer interaction promotes language development and
acquisition, addressing limitations and providing support to ESL students is crucial.
Despite challenges such as proficiency discrepancies and dominance of higher—
proficiency speakers, peer interaction remains a valuable tool for language

development and meaningful social interactions. Understanding factors like proficiency



18

levels and language limitations is essential for successful peer interactions in language
learning contexts.

Teacher Role

Teachers play a pivotal role in shaping the educational landscape, serving as
facilitators of knowledge, mentors, and guides to students’ academic growth. Their
roles extend beyond mere content delivery to encompass fostering language
proficiency, facilitating active learning environments, - and - contributing to the
professional development of future educators. This section explores key literature
pertaining to the multifaceted roles of teachers, drawing insights from scholarly works
that delve into the intricacies of pedagogy and educational practice. In exploring the
multifaceted roles of teachers in fostering English proficiency, it becomes evident that
educators play a vital role in shaping the educational landscape. Scholarly literature
sheds light on various aspects of teachers’ roles beyond content delivery, encompassing
language proficiency development, active learning facilitation, and professional
development.

1. Understanding Teachers’ Diverse Roles

Seah, Silver, and Baildon (2022) illuminate the multifaceted roles
undertaken by teachers in the classroom. From content delivery to language
proficiency, educators are tasked with navigating various domains to support student
learning effectively. The authors underscore the importance of adopting a “language—
informed” approach to teaching, emphasizing the critical role of language in shaping
students’ understanding of disciplinary content.

Masih (2020) discusses the role of a teacher in the teaching process,
focusing on how teachers teach students and how students learn based on the teacher’s
approach. The document underscores the crucial roles teachers play as managers and
facilitators in fostering effective learning environments and supporting students’
academic growth. Masih emphasizes the importance of teachers as guides, mentors, and
facilitators in the learning process, highlighting the need for effective classroom
management and active learning approaches.

Lunenberg, Dengerink, and Korthagen (2014) provide a comprehensive
exploration of the roles and professional development trajectories of teacher educators.

Their seminal work elucidates key roles such as that of the teacher of teachers,
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researcher, coach, and curriculum developer. The authors underscore the imperative of
understanding and supporting teacher educators in their professional capacities,
emphasizing their instrumental role in shaping effective learning environments and
nurturing the next generation of educators.

2. Teacher Educators as Curriculum Developers

Lunenberg, Dengerink, and Korthagen (2014) extensively explore the role
of teacher educators as curriculum developers, emphasizing the challenges they face
and advocating for systematic approaches to enhance teacher education programs. They
stress the importance of adopting diverse methodologies and practices in curriculum
development, informed by local contextual factors and educational discourse.
This includes addressing challenges such as aligning curriculum content with evolving
standards and ensuring relevance in diverse educational contexts. By engaging
stakeholders and promoting continuous professional development, teacher educators
can enhance the quality and effectiveness of teacher education programs.

In summary, the literature reviewed provides valuable insights into the
multifaceted roles of teachers in education. From content delivery to curriculum
development, educators engage in various domains to enhance student learning.
The adoption of a “language-informed” teaching approach, the creation of active
learning environments, and the continuous professional development of educators
emerge as central themes across the literature. This body of work highlights the crucial
role teachers play in fostering effective learning spaces and shaping future generations.
Moreover, the literature underscores the significance of teachers in developing English
proficiency among primary school students. Through their commitment to language—
focused instruction, interactive teaching strategies, and ongoing professional growth,
educators contribute substantially to equipping students with the skills necessary for
success in an increasingly interconnected world.

Students’ Attitudes

Students’ attitudes ~are ~fundamental to the educational landscape,
encompassing emotional responses, beliefs, and predispositions towards various
subjects, particularly language learning (Renaud, cited in Diez—Palomar et al., 2020).
These attitudes, defined as enduring dispositions shaped by individual experiences and

societal influences, significantly influence students’ educational journey, particularly
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in language acquisition contexts (Renaud, cited in Diez—Palomar et al., 2020; Knell &
Chi, 2013).
1. Understanding the Definition of Students’ Attitudes

In second language acquisition, attitudes are multifaceted constructs
influenced by motivation theories, ‘classroom environments, and personal support
mechanisms (Chrappan & Bencze, 2017). Research indicates a robust correlation
between attitudes and academic achievement, especially notable in disciplines like
mathematics and science. This relationship gains importance as educational levels
advance, emphasizing the need to comprehend and address students’ attitudes towards
language learning (Diez—Palomar et al., 2020).

2. Exploring Attitudes and Strategies in Language Learning

Attitudes play a crucial role in English learning, influencing students’
motivation, persistence, and classroom engagement (Zysberg, 2011). Positive attitudes
are strongly associated with successful learning outcomes (Kafele, 2013). Within
English learning contexts, attitudes are predictive of behavior and instructional
effectiveness, crucial for fostering a supportive learning environment (Knell & Chi,
2013).

Negative attitudes, such as language anxiety and lack of motivation,
present significant challenges to language acquisition (Zysberg, 2011; Chrappan &
Bencze, 2017). Addressing these negative attitudes is imperative for promoting
successful language learning outcomes (Kafele, 2013).

To foster positive attitude change, educators can utilize various strategies,
including creating engaging learning experiences, fostering a supportive environment,
and providing personalized support to students (Knell & Chi, 2013; Chrappan &
Bencze, 2017). Employing diverse teaching methodologies and non—standard activities
can also enhance attitudes towards language learning (Chrappan & Bencze, 2017).

Effective strategies for promoting positive attitude change in language
acquisition encompass immersive language experiences, brief bicultural excursions,
and intensive language programs of shorter durations (Kafele, 2013). Additionally,
cultivating a warm and supportive learning environment, coupled with engaging
teaching methods and an emphasis on the practical and cultural aspects of language

study, can contribute to more favorable attitudes (Knell & Chi, 2013).
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In summary, students’ attitudes play a vital role in their language learning
journey, influenced by various factors including individual experiences and societal
norms. Understanding and addressing these attitudes are crucial for fostering successful
language acquisition. Positive attitudes correlate strongly with academic achievement,
highlighting the importance of creating a supportive learning environment. Educators
can employ diverse strategies to promote positive attitude change, ranging from
immersive language experiences to personalized support and engaging teaching
methods. By cultivating a warm and supportive atmosphere, educators can enhance
students’ attitudes towards language learning and ultimately facilitate their academic
success.

Learning Styles

In the educational landscape, learning styles constitute a cornerstone for the
development of effective teaching methodologies. These styles encompass the diverse
preferences individuals demonstrate in acquiring and processing information.
This section embarks on-a detailed exploration of learning styles, covering their
definitions, various approaches, benefits within educational contexts, impact on
language learning outcomes, strategies for adapting instruction to diverse styles, and
potential future directions for research and implementation.

1. Defining Learning Styles

Learning styles refer to the distinct ways individuals prefer to engage with
learning materials and convey their understanding. These preferences are often
categorized into visual, auditory, and kinesthetic modalities, reflecting differences in
how individuals perceive, process, and retain information (Sawetsunthornpan, 2017).
Understanding learning styles necessitates considering various factors, including
personality traits, cognitive processing styles, social interactions, and environmental
influences.

2. Approaches, Impact, and Adaptation of Learning Styles in Education

The study of learning styles employs a diverse array of research
methodologies aimed at elucidating individual preferences and characteristics. Dunn’s
sensory pattern model, known as VAK (Visual, Auditory, Kinesthetic), offers a
framework for categorizing learning styles based on sensory modalities

(Sawetsunthornpan, 2017). This approach enables educators to identify predominant
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learning preferences among students and tailor instructional methods accordingly.
Additionally, qualitative observations and psychological assessments provide valuable
insights into learners’ cognitive processes and preferred learning strategies.

Integrating learning styles into instructional practices yields numerous
benefits for educators and learners alike. By accommodating diverse learning
preferences, educators - foster inclusive learning environments that enhance
engagement, motivation, and active participation (Masruddin, 2018). Moreover,
aligning teaching methods with students’ preferred styles enhances comprehension,
retention, and academic achievement. Addressing individual learning styles not only
promotes student success but also fosters a sense of belonging and equity within the
classroom.

In language learning contexts, understanding and accommodating diverse
learning styles are crucial for shaping learners’ linguistic proficiency and
communicative competence. Research suggests that instructional strategies tailored to
learners® preferred  styles positively impact - language learning outcomes
(Sawetsunthornpan, 2017). By incorporating multimodal teaching approaches catering
to visual, auditory, and kinesthetic learners, educators optimize language acquisition
processes and facilitate deeper engagement with linguistic content. Furthermore,
aligning instruction with learners’ sensory preferences enhances language retention,
fluency, and overall proficiency.

Effective instruction requires a multifaceted approach acknowledging and
accommodating. diverse learning styles among students. Educators must employ
flexible teaching strategies catering to visual, auditory, and kinesthetic learners,
ensuring equitable - access to educational opportunities (Newton, 2015). By
incorporating various instructional methods such as visual aids, interactive activities,
and auditory stimuli, educators create dynamic learning environments that cater to the
diverse needs and preferences of their students.

3. Future Directions in Understanding Learning Styles

Looking ahead, the field of learning styles research must continue
evolving to meet the evolving needs of educators and learners. Future research
endeavors should focus on refining existing frameworks and methodologies for

assessing learning styles, as well as exploring innovative approaches to accommodate
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diverse learning preferences (Masruddin, 2018). Additionally, efforts should be
directed towards developing evidence—based strategies for integrating learning styles
into educational practices and professional development initiatives. By deepening our
understanding of learning styles and their implications for teaching and learning,
educators can enhance instructional effectiveness and promote positive learning
outcomes for all students.

In summary, learning styles significantly influence how individuals engage
with learning materials and process information. Understanding and adapting to diverse
learning preferences enable educators to create inclusive environments that foster
engagement, motivation, and academie success. Ongoing research and innovation are
essential for integrating evidence—based strategies into education, improving teaching
methodologies, and enhancing overall learning experiences. Identifying and
accommodating appropriate learning styles can greatly support students in achieving
their full academic potential.

The Overall School Environment

The school environment plays a crucial role in shaping students’ experiences,
attitudes, and academic achievements. This section examines key aspects of the overall
school environment, including physical infrastructure, social interactions,. cultural
atmosphere, support services, and extracurricular activities. By drawing on scholarly
research, we explore how these elements contribute to fostering a supportive and
enriching educational setting that promotes holistic development and academic success
among students.

1. Physical Infrastructure, Social Dynamics, and Cultural Climate

The physical infrastructure includes essential facilities such as classrooms,
libraries, laboratories, recreational areas, and administrative offices. Additionally,
social dynamics within a school significantly impact students’ social and emotional
development as well as their academic success. Positive peer relationships, supportive
teacher—student interactions, and a strong sense of belonging contribute to overall well—
being and motivation (Konold et al., 2018; Korpershoek et al., 2020). Furthermore,
the cultural climate comprises values, norms, traditions, and celebrations, reflecting the
diversity of the student body and fostering cross—cultural understanding. These aspects

combine to create a holistic and conducive learning environment.
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2. Support Services and Student Well-being
Support services play a crucial role in addressing students’ academic,

social, and emotional needs, ensuring their overall development and well-being
(Littlecott et al., 2018). Various support services, including counseling, academic
tutoring, health services, and extracurricular programs, contribute to student resilience,
coping skills, and self—efficacy. By fostering a culture of care and support, students are
empowered to overcome challenges, maximize their potential, and achieve academic
and personal success.

3. Extracurricular Activities and Community Engagement

Extracurricular activities-and community engagement provide students

with opportunities to explore their interests, develop talents, and cultivate leadership
skills beyond the classroom (Ivaniushina & Zapletina, 2015; Mahoney, Cairns).
A diverse range of extracurricular activities, including sports, arts, clubs, community
service initiatives, and international exchange programs, enrich students’ educational
experiences and promote holistic development. Additionally, active parental and
community involvement in school activities strengthens home—school partnerships and
fosters a sense of belonging, contributing to students’ academic achievement and social
development (Kelty & Wakabayashi, 2020).

In conclusion, this study aimed to understand the factors-influencing the
English proficiency of Chinese students in the primary school setting. By examining
the school environment—including physical infrastructure, social dynamics, cultural
climate, support services, and extracurricular activities—valuable insights were gained
into how these elements collectively impact students’ learning experiences. Based on

these findings, targeted recommendations can be made to enhance student outcomes.

Related Studies

In order to provide a comprehensive understanding of the factors influencing
English language learning, this section reviews previous research studies conducted
both in Thailand and overseas. Studies in Thailand focus on the local educational
context, examining issues such as teaching methodologies, learner motivation, and
English proficiency development. Meanwhile, overseas studies offer broader insights

into language acquisition factors among students in different sociocultural settings.
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Together, these studies form a foundation for analyzing the challenges and
opportunities related to English language learning in diverse environments.

Studies in Thailand

Sinwongsuwat (2015) conducted a study titled “Teaching and Learning
English in Thailand and the Integration of Conversation Analysis (CA) into the
classroom,” which investigated the limitations of the Communicative Language
Teaching (CLT) approach commonly used in Thailand. The study proposed that
incorporating Conversation Analysis into classroom practices could enhance students’
conversational skills by drawing attention to the structures and patterns of natural
conversation, thereby improving overall communicative competence.

Phothongsunan (2018) explored the learning experiences of 15 high—
achieving English language learners in a Thai upper secondary school in his study titled
“EFL Learners and Their Success in Learning English in the Thai Context.” The
research emphasized the role of social learning, intrinsic motivation, and learner
autonomy in English learning success. It highlighted that successful learners attributed
their achievements to classroom performance, teacher rapport, school culture, and
opportunities for meaningful language use.

Ruanklai and Yodmongkol (2017) conducted a study titled “Limited English
Proficiency of Chiang Mai University Students as Evidence of English Language
Education in Thailand,” which "assessed the English proficiency development of
students at Chiang Mai University. The findings revealed that students showed limited
progressin English language skills during their academic years, mainly due to systemic
issues such-as outdated teaching practices, insufficient exposure to real English usage,
and structural problems within the national education system.

Choomthong and Chaichompoo (2019) studied the English language learning
motivation of Thai undergraduate students in their research titled “English Language
Learning Motivation of Thai Undergraduate Students in the Globalized Era.” The study
surveyed 1,475 students and found that both integrative and instrumental motivations
were high, with instrumental motivation—such as career advancement and global
communication—slightly surpassing integrative motivation. The findings underscored

the influence of globalization on shaping students’ attitudes towards English learning.
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Tanjitanont, Techa, and Konchiab (2021) investigated motivation and
motivational intensity among Thai undergraduate students majoring in English for
International Communication in their study titled “Motivation and Motivational
Intensity in English Language Learning of Thai Undergraduates in the English for
International Communication Program.” The study found that students exhibited strong
instrumental and integrative motivations, although instrumental motivation was slightly
higher. It also reported a moderate level of motivational intensity, suggesting the need
for teaching strategies that further enhance students’ sustained engagement and
enthusiasm for English learning.

Studies in Overseas

Qinghua (2016) conducted a study titled “On Factors Influencing Chinese
Students’ English Acquisition,” which explored both internal and external factors
affecting English acquisition among Chinese students. Internal factors include
intelligence and psychological elements, which can be further divided into learning
motivation, learning attitude, personality, and emotional factors. External factors are
related to the influence of the Chinese language and environmental factors, which can
be categorized into family, school, team, and social environments. Understanding these
factors helps teachers improve their English teaching skills and allows learners to
engage more effectively in learning English.

Fu, Machado, and Weng (2018) studied “Factors Influencing Chinese
International Students’ Strategic Language Learning at Ten Universities in the U.S.:
A Mixed-Method Study.” This QUAL-QUAN mixed—method research applied
a sociocultural interpretive framework to investigate the language learning strategies
used by Chinese international students at ten U.S. universities. In phase one, typological
and interpretive analyses identified nine factors influencing the strategies of 15 students
from four universities. Phase two employed regression analysis to examine how these
factors, along with two additional variables, impacted strategy use among 117 students
at six U.S. universities. The study found that participation and English proficiency
levels predicted the use of direct strategies like memory, cognitive, and compensatory
strategies. Participation was also identified as the sole predictor of indirect strategies
such as metacognitive, affective, and social strategies, offering valuable implications

for college administrators, faculty, and students.
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Zhu (2021) explored the English performance of Chinese university students
in his research titled “English Performance of Chinese University Students: The
Influence of Different Factors on English Learning.” Although English has been
a compulsory subject from elementary through higher education in China, recent
discussions have focused more on secondary school students, with less attention given
to university students. This study, based on a systematic literature review, examined
key factors impacting the English proficiency of Chinese university students. It found
that both internal and external factors influenced their English learning. The findings
provide a starting point for Chinese universities to develop more effective English
teaching strategies to mitigate the negative effects of these factors and improve
students’ English performance.

Zhao ‘and Dersingh (2022) researched “Factors Affecting Willingness to
Communicate in English Among Chinese Students in an International Academic
Setting in Thailand.” This study aimed to examine the willingness of Chinese English
learners to communicate in English at an international school in Thailand. Using semi—
structured = interviews, the study identified cognitive, affective, motivational,
sociocultural, and contextual variables as key factors influencing students’ willingness
to communicate (WTC) in English. It found that an L2-supportive learning
environment helped increase self—confidence and self—esteem, which are crucial factors
for improving WTC in English.

Shen, Liang, and Feng (2023) conducted a study titled “A Study on Factors
Influencing Chinese Undergraduate EFL Learners’ Self—Directed Use of Mobile
English Learning Resources.” This research aimed to examine factors that influence the
self—directed use of mobile English learning resources (MELR) among 206 Chinese
undergraduate EFL learners at Yangzhou University. The study applied and modified
the Unified Theory of Acceptance and Use of Technology (UTAUT) to analyze six
constructs, including performance expectancy, effort expectancy, social influence,
facilitating conditions, perceived playfulness, and behavioral intention to use MELR.
The findings showed that facilitating conditions were the most significant predictor of
students’ behavioral intention to adopt MELR, followed by effort expectancy,

perceived playfulness, and performance expectancy. Social influence had no significant
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effect on MELR use, and pedagogical implications for both teachers and students were
discussed.

Wang (2023) examined the factors influencing Chinese students’ oral English
proficiency in the study titled “Influencing Factors and Countermeasures of Chinese
Students’ Oral English Proficiency.” As China continues to globalize, the demand for
oral English proficiency has risen in contexts such as higher education abroad and
international corporations. However, existing English education in China has not met
these rising needs, with written English often receiving more attention than oral skills.
This paper reviewed prior studies and identified common challenges, such as a lack of
speaking practice, insufficient professional quality among English teachers, and neglect
of oral English in the curriculum. It also identified factors exacerbating these
challenges, such as foreign language anxiety, limited educational resources, and issues
within the education system. The paper concluded with recommendations for teaching
strategies, increased funding for education, and curriculum reform to address these

challenges and improve oral English proficiency.



CHAPTER 3

RESEARCH METHODOLOGY

Research Design

The present study employed a mixed—methods research design, encompassing
both qualitative and quantitative methodologies, to thoroughly examine the factors
affecting English proficiency of Chinese students attending Sawangboriboon Wittaya
School in Pattaya, Thailand.

The study utilized quantitative methods to analyze descriptive statistics
derived from questionnaires. This enabled researchers to obtain numerical data on
various aspects related to the factors under investigation. By combining qualitative and
quantitative approaches, this study aimed to provide a comprehensive and holistic
understanding of the factors affecting English proficiency of Chinese students
at Sawangboriboon Wittaya School.

Additionally, it-also focused on gathering in—depth information through
semi—structured interviews with teachers, and parents. These  interviews helped
uncover personal experiences and perspectives, providing a detailed understanding of

the influential factors affecting Chinese students’ English language proficiency.

The Study Group

The study group for this study consisted of 36 Chinese primary school
students, divided into two distinct groups based on their performance in the annual
English examination. The first group, referred to as the “High” group, included Chinese
students who scored 50 or above, totaling 25 students. In contrast, the second group,
referred to as the “Low” group, comprised Chinese students who scored below 50,
totaling 11 students. Additionally, interview participants included six parents and two
English teachers, who provided in—depth insights into the factors influencing Chinese

students’ English proficiency from their respective perspectives.



Research Instruments

In this study, the data collection instruments consisted of a questionnaire and
interview questions. These were verified using Index Objective Congruence (I0OC) by
three experts. According to Rovinelli & Hambleton (1977), the IOC used to evaluate

the items was based on the score range from —1 to +1 as follows:

Congruent = +1
Questionable =0
Incongruent =-1

The items with scores lower than 0.5 were revised, while items with scores
higher than or equal to 0.5 were accepted.

Questionnaire

The questionnaire was used to investigate the factors affecting English
proficiency of Chinese students-at Sawangboriboon Wittaya School in Pattaya.
The questionnaires were  designed for the students with a five—point Likert scale.
Certain questionnaire statements that were conceptually related were combined to
streamline the survey and enhance clarity. For example, statements related to “peer
interaction” and “students’ attitude” were combined into a single item if they addressed
similar aspects of English language learning. This consolidation helped prevent
redundancy and ensured that the questionnaire remained focused on key factors

affecting English proficiency. The levels were as follows:

highest =5
high =4
moderate . =3
low =2
lowest =1

The questionnaire is provided in Appendix A, with the themes depicted in

Table 3.1.
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Table 3.1  Six factors affecting English proficiency of Chinese students in this study

Six factors affecting English proficiency of Chinese students

1. Parental involvement
Peer interaction
Teacher role
Students’ attitude

Learning styles

A

The overall school environment

Semi—Structured Interview

The sample group, consisting of parents and teachers, was asked to engage in
the interviews. These interviews offered a deeper understanding of their individual
experiences, insights, and perspectives concerning the factors affecting English

proficiency of Chinese students. The questions for each group are shown in Appendix B.

Data Collection

To collect the data, the following steps were undertaken.

A Likert five—scale questionnaire was administered to the students at
Sawangboriboon Wittaya School in Pattaya. This questionnaire included statements
related to various aspects such as parental involvement, peer interaction, teacher role,
students’ attitude, learning  styles, curriculum design, and the overall school
environment.

After the questionnaire data had been collected, semi—structured interviews
were conducted to gather more detailed information on the factors affecting the English
proficiency of Chinese students. To ensure a holistic understanding and gather deeper
insights, semi—structured interviews were conducted with teachers and parents. These
interviews delved into individual experiences, perspectives, and insights regarding the
factors influencing Chinese students’ English proficiency. The interview questions
were carefully crafted to cover diverse aspects related to the students’ learning
environment, support systems, and personal experiences. The interview process was

divided into three different steps as follows:
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1. Interview Preparation: This step involved scheduling, setting up the
location, and preparing for conducting the interviews. It included making sure all
necessary arrangements were in place to ensure a smooth interview process.

2. Conducting Interviews: During this step, interviews were conducted
with the teachers and parents. Each interview lasted approximately 30 minutes,
providing enough time to gather valuable insights and perspectives from the sample
groups.

3. Data Collection: This step focused on gathering detailed information
from the participants during the interviews. It aimed to collect relevant data that
contributed to.a comprehensive understanding of the subject matter. The data collection
process was systematic and structured to ensure that data was gathered from all sample
groups. This data was further analyzed to examine the factors affecting the English

proficiency of Chinese students.

Data Analysis

Quantitative data were analyzed using descriptive statistics, including the
mean and standard deviation, to assess students’ opinions on six influencing factors.
Students were categorized into two groups based on their English examination scores:
the High—Proficiency Group (scores = 50) and the Low—Proficiency Group (scores < 50).
Additionally, correlation analysis was conducted to examine the relationships between
English proficiency and the six factors, with positive correlations indicating direct
relationships and negative correlations indicating inverse relationships.

For the qualitative data collected through interviews, content analysis was
employed. Student responses were categorized into positive and negative perceptions
regarding the six influencing factors.

Quantitative Data Analysis

To investigate the factors contributing to English proficiency among Chinese
students, both high— and low-proficiency students were asked to complete a
questionnaire. The results were analyzed to calculate the mean and standard deviation
of the responses, based on Likert scale questions that rated opinion levels from

“Strongly Agree” to “Strongly Disagree.” This analysis provided an overview of
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students’ opinions on the factors influencing their English proficiency. The opinion

levels (Best, 1986) were interpreted as follows:

4.50 -5.00 Highest
3.50 - 4.49 High
2.50 -3.49 Moderate
1.50 -2.49 Low

1.00 — 1.49 Lowest

This analysis provided valuable insights into the relationships between these
factors and proficiency, helping to identify which factors are most strongly linked to
success in English language acquisition. Moreover, correlation analysis was conducted
to compare the mean scores of different groups of Chinese students, categorized by
their English proficiency levels.

Qualitative Data Analysis

The qualitative data analysis was conducted using data collected from
structured interviews. The purpose of the interviews was to explore students’
perspectives on the factors influencing English proficiency among Chinese students,
including both high— and low—proficiency groups. To ensure a comprehensive
understanding of the factors at play, the interviews were conducted in Chinese.
This provided valuable insights into the factors affecting English proficiency and offers
practical implications for educational practices and interventions. The data was
categorized into positive and mnegative opinions,  with the findings presented

descriptively.



CHAPTER 4

RESULTS AND DATA ANALYSIS

This chapter presents the statistical analysis of the data collected in relation to
the research objectives. The first section outlines the results pertaining to the first
research objective, which examines the factors contributing to English proficiency
among Chinese students at Sawangboriboon Wittaya School in Pattaya. The second
section compares these contributing factors between students with high and low
proficiency levels. The results are presented both quantitatively and qualitatively,
according to the research objectives, as follows:

Section 1: Students’ opinions on the  factors contributing to English
proficiency among Chinese students at Sawangboriboon Wittaya School in Pattaya

Section 2: The relationship between English proficiency and the factors

affecting the English proficiency of Chinese students

Section 1: = Students’ opinions on the factors contributing to English proficiency
among Chinese students at Sawangboriboon Wittaya School in Pattaya

To investigate the factors contributing to English proficiency, data were
collected from 36 Chinese students, categorized into high—proficiency (n=25) and
low—proficiency (n=11) groups. The analysis focuses on six key factors: parental
involvement, peer interaction, teacher role, students’ attitudes, learning styles, and

the overall school environment.
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Table 4.1 Opinion Levels of 25 High—Scoring Students on Six Factors Affecting

English Proficiency at Sawangboriboon Wittaya School in Pattaya

Questionnaire Statements

Levels of Opinions

Mean | S.D.  Levels of

English language homework assignments.
RIS REARI S 5 T Ph 3R 58 iR 8 5 IS BE A
|/

ik
Opinions

1
Parental involvement

|
My parents actively engage in setting academic goals and | 4.60 | 0.71 | Highest
strategies for my education, particularly in English
language learning.
TR BRI S 5 3 € 2 H AR AT Sems - JuH 2
FEDEIR 2 2] U7 T

|
My parents offer assistance and resources to support| 4.16 [0.75 High
my English language learning beyond the classroom
environment.
FAVR RSB G, SR RAER B AM 72 3
B

|
My parents actively engage in activities that foster my | 4.08 | 0.88 High
curiosity and enthusiasm for learning English.
TR BRI Z: 5 B 7 o0 5 2] Seil i 4 77 O A AR
WG] o

|
My parents actively participate in and assist with my | 4.16 | 0.62 High
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Table 4.1 (Cont.)

Questionnaire Statements

ik

Levels of Opinions

Mean

S.D.

Levels of
Opinions

My parents encourage a culture of reading, particularly in

English, within our household.
TR REAETA IS o il A 1 3T 5 A ) 2 e T ]
B,

4.04

0.54

High

My parents actively join school-sponsored events and

programs that promote English language proficiency.
TR RIS I A A S 0 TR 5 R T I
BATRH

4.08

0.70

High

My parents encourage me to engage in social interactions

that enhance my English language communication skills.
TR REeih T2 H-RERS R T R 1h 15 5 V4@ RE /I H#L
SZEE).

4.48

0.65

High

My parents play an active role in facilitating my
engagement in-academic pursuits, especially in English—
related activities.

WHYR RN S HEARIER, TEHATIEK
WG] o

4.40

0.58

High

My parents provide encouragement and support to nurture

my confidence in using the English language effectively.
AR RSB IS RY,  BE R TN A U8 F 9L 1
HAF L

4.54

0.66

Highest

The total mean

4.28

0.68

High

Peer interaction
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Table 4.1 (Cont.)

Questionnaire Statements

Bk

Levels of Opinions

Mean

S.D.

Levels of

Opinions

Chatting with classmates is a great way to learn English

because it allows us to practice the language more naturally.
FARZEIN RIS 7 M BB I T75, PO EERAITE A
SRUBER IR

4.16

0.75

High

Studying English with classmates can help us improve our

language skills and enhance teamwork abilities.
FAIF] 57—l 5 1 9t o] DA BRI 9R il 5 e,
R UL 5 A BUE A g

4.26

0.68

High

In conversations with classmates, we can learn from each

other and solve English learning challenges together.
FERD A B0 1 - JATAT DLEAH 25T, LRl o

T 2 ) PR HE

4.17

0.64

High

Through interacting with classmates, we can better
understand and apply the English knowledge we have
learned.

WL AR 22 Hg)), B RE DS TG s B AR S = F)

FEE R

4.16

0.62

High

Teachers play an important role in promoting interaction
among classmates, as they can provide us with guidance
and support.

FOMAENCRE [F] 2 W) B 5 7 R ¥ 3 AR, b A1RE
25 T A 18 S SCH

4.29

0.75

High
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Table 4.1 (Cont.)

Questionnaire Statements

Levels of Opinions

classroom activities and learning more.
FEEIMPF T, BATEERS 5REFES), 228
EZ NP

Bk Mean | S.D. | Levels of
Opinions

The total mean 4.21 | 0.69 High |
Teacher role |
Teachers in our school not only teach subjects but also | 4.18 | 0.50 | High |
guide us in our learning journey.
TEFATERL, AR R BRI, BGETRATH 2 2]
T
We believe teachers should use simple language to | 4.12 | 0.66 High |
communicate with us so we can understand subjects better.
AT ATE DT 12 H 57 80 53 166 PR 4 AN R AT 28 AT » - X
FATHE LR 5 PRARE RN A o
Teachers not only teach, but also help us solve problems, | 4.24 | 0.59 High |
like good friends in learning.
EINER 1 AT, e BIRA IR O R AR T
393EY, Sy =
Teachers -often encourage us to study hard, which | 4.39 | 0.83 High |
motivates us to learn new things.
EIMA BI85 152, ZALATER B %5
SPHTRIR
With the help of teachers, we enjoy participating in | 4.42 | 0.71 High |
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Table 4.1 (Cont.)

Questionnaire Statements

Wik

Levels of Opinions

Mean

S.D.

Levels of

Opinions

We appreciate when teachers use different teaching

methods to make learning interesting.
BA VR Z I A R A0k, A2 225 H
L

4.29

0.85

High

The total mean

4.27

0.69

High

Students’ attitude

I believe learning is important because it can help me
achieve my goals and dreams, which motivates me to
improve my English proficiency.
BAREFAIMREE, BFoEW P B R SE IR H
PRANAE AR, B AR IR T AR

4.39

0.58

High

I feel confident in my learning and believe I can
overcome challenges and make progressin mastering the
English language.
WAEFYHREI A5, AERTT LI IRPRR, JFAE
FEYRILE 5 T AR .

4.13

0.74

High

I enjoy challenging myself in learning because it makes

me stronger in English proficiency.
FeE ek B e, ROvBkER T AL R ) TE
K E— =

4.04

0.67

High
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Table 4.1 (Cont.)

Questionnaire Statements

Levels of Opinions

teacher or audio recordings.
T EYGEE W 2 PR ST R & 2 2, RN
FHI ST KA B

Bk Mean | S.D. | Levels of
Opinions

I am open to receiving feedback and suggestions to | 4.28 | 0.61 High |
continuously improve my learning methods and skills in
English.
PR TR AN, PME A SO H ) 52 78 7
I IEIERE -
I respect teachers and classmates and am willing to | 4.08 |0.70 High |
cooperate with them and share learning experiences to
enhance my English proficiency.
WREHEBINAF Y, R SIS R4
B, DR IRHITEEACT .
The total mean 4.18 | 0.66 High |
Learning styles |
I prefer learning through wvisual methods such as | 4.40 | 0.70 High |
diagrams, charts, and images.
TR EVGE & RBREME TS, XA
TR EBETELERT
I prefer learning by listening to explanations from the | 4.20 |0.70 High |
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Table 4.1 (Cont.)

Questionnaire Statements

Wik

Levels of Opinions

Mean

S.D.

Levels of

Opinions

I prefer learning by hands—on practice or participating in
practical activities.

BRI Z) PR S 5P iE sk, X
REML I iRl 1 TR K

4.32

0.69

High

I believe teachers should adjust teaching methods

flexibly according to students’ different learning styles.
BN ZE L ZARYE A (AN A5 2] XS R TR
FUEITE, DR S AT LT KT

4.44

0.65

High

The total mean

4.34

0.69

High

The overall school environment

The overall school environment, including facilities,
social interactions, -and - support services, plays a
significant role in shaping my English language learning
experience.
AR, AR A5 BB ASCRE IR ST
FEYRIGE R Seif =) 200 b R s AR A

7

4.28

0.67

High

Positive interactions with peers and teachers contribute
to my English language proficiency and academic
success.
B[RRI A AR BK B 2046 B T 3RS AT 1 4 =
Al i 2 o

4.33

0.70

High
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Table 4.1 (Cont.)

Questionnaire Statements

Rk

Levels of Opinions

Mean

S.D.

Levels of

Opinions

Access to support services such as tutoring and
counseling helps me address language ' learning
challenges and improve my English skills.

ARAFH SO PR E W55 S RS A W TR B T 5
FAP Rk, PRI R RE .

4.24

0.77

High

Extracurricular activities provide opportunities for me to
practice English in real-life situations and enhance my
language proficiency.

BRANE BRI AL 1 AE I SE A i Hh 25 S S B AL
o, MR T RHE S K.

4.16

0.62

High

I feel that the cultural diversity within the school enriches
my English language learning experience and helps me
understand different perspectives.

PIEDE AN I AR SRR &
6, IS Bh IR AT BRI A

4.08

0.75

High

The school’s emphasis on community engagement and
international -exchange programs has improved my
English language skills through exposure to diverse
linguistic and cultural contexts.

SO AL X 2 5 H0E Brag i L H ) B A 2 oA
(Al R85 AN SO SRR o R SER KT

4.04

0.61

High

The total mean

4.19

0.69

High

Overall mean

4.25

0.68

High
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Based on 4.1, this study examined the students’ opinions on the factors
influencing English proficiency among high—achieving Chinese students at
Sawangboriboon Wittaya School in Pattaya. The overall mean of their opinions was
4.25 (S.D. = 0.68), indicating a high level of agreement regarding the six factors
contributing to their English language skills. However, a more detailed analysis reveals
varying degrees of influence from several key factors, which are discussed below:

Learning styles received the highest average rating (Mean = 4.34, S.D. = 0.69),
suggesting that students strongly believe their individual learning preferences are well
supported by the school’s pedagogical approaches. This high rating likely reflects the
school’s use of diverse teaching methods that cater to various learning styles. Students
may perceive these methods as flexible and adaptable, enabling them to learn and
progress effectively. Secondly, parental involvement also received a very high rating
(Mean = 4.28, S.D. = 0.68), emphasizing the significant role of family support in their
English language development. Students likely feel that their parents provide essential
resources, assistance with-homework, and a supportive home learning environment.
This positive-perception highlights the importance of home—school collaboration in
fostering language acquisition. Thirdly, the teacher’s role received a similarly high
rating (Mean = 4.27, S.D. = 0.69), indicating strong positive opinions about the
effectiveness of their teachers. Students likely value their teachers’ subject matter
expertise, pedagogical skills, and ability to create a motivating and engaging learning
environment. This positive perception underscores the importance of high—quality
teaching in enhancing English language proficiency. Fourthly, peer interaction also
received a high rating (Mean = 4.21, S.D. = 0.69), suggesting that students believe
collaborative learning plays a key role in their English language development.
They likely value opportunities for peer interaction, such as group work and
discussions, which foster language practice, peer support, and the development of
collaborative learning skills. Next, students’ attitudes toward English language learning
received a slightly lower, but still positive, rating (Mean = 4.18, S.D. = 0.66). While
still high, this suggests that although students generally hold positive attitudes toward
learning English, there may be room for improvement in fostering even greater
enthusiasm and motivation. Finally, the overall school environment received a rating

of'4.19 (S.D. =0.69), indicating a generally positive perception of the school’s learning
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environment. Students likely appreciate the availability of resources, as well as the

overall supportive atmosphere created by extracurricular activities and cultural

diversity. Maintaining and enhancing these aspects of the school environment is crucial

for sustaining high levels of student achievement.

Table 4.2  Opinion Levels of 14 low—Scoring Students on Six Factors Affecting

English Proficiency at Sawangboriboon Wittaya School in Pattaya

Questionnaire Statements

Rk

Levels of Opinions

Mean | S.D. | Levels of

Opinions

Parental involvement

My parents actively engage in setting academic goals and
strategies for my education, particularly -in English
language learning.

SRR S 500 Bl e Sl H b A sim, | et
FETETLIT 5 3] T T

3.09 | 0.30 | Moderate

My parents offer assistance and resources to support my
English language learning beyond - the classroom

environment.
R PR AS B AN TR, ST RFFRAE R b2 )

5o

3.18-].0.40 | Moderate

My parents actively engage in activities that foster my

curiosity and enthusiasm for learning English.
RIS BRI S 5 B9 JON 52 2] 1 A 4 27 O AT
LRGSR

3.09 | 0.30 | Moderate




45

Table 4.2 (Cont.)

Questionnaire Statements

Rk

Levels of Opinions

Mean @ S.D.

Levels of

Opinions

My parents actively participate in and assist with my

English language homework assignments.
AR BN S 5 7 i Bh B 58 O TR R 5 U R RE (R
I8

3.18

0.40

Moderate

My parents encourage a culture of reading, particularly in

English, within our household.
B S RHAEFAT O 1 Sl Sk, Rl 2 veih
el B 3L o

3.27

0.46

Moderate

My parents actively join school-sponsored events and

programs that promote English language proficiency.
R BRI S I R A R L BETR TR 5 e 1
TESAITH

3.45

0.52

Moderate

My parents encourage me to engage in social interactions

that enhance my English language communication skills.
TR B gk ih$e2 B-RE B4R T 32 1R 15 5 VAE AE /) 1
HAZH A,

3.18

0.40

Moderate

My parents play an active role in facilitating my
engagement in academic pursuits, especially in English—
related activities.

TR R S 5 2 ARIE K, JCHETEE
RETED o

3.36

0.50

Moderate
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Table 4.2 (Cont.)

Questionnaire Statements

Wi

Levels of Opinions

Mean

S.D.

Levels of

Opinions

My parents provide encouragement and support to
nurture my confidence in using the English language

effectively.
A R BE Sk BN SR, 55 IR oM A RS H 15
) SEEZ

3.45

0.52

Moderate

The total mean

3.25

0.42

Moderate

Peer interaction

Chatting with classmates is a great way to learn English
because it allows us to practice the language more
naturally.

FlR RO S I S BT 5 i, D ELEEATE
H AR > 15 5

3.27

0.46

Moderate

Studying English with classmates can help us improve

our language skills and enhance teamwork abilities.
FAIF S — R 52 S 5t nl A B AT 192 il 5 e
oy DA 53 BB S AR RE T

3.45

0.68

Moderate

In conversations with classmates, we can learn from each

other and solve English learning challenges together.
FERNIR] AR 5, FRATRFBL B AR % 20, LRI ok
S S 2] AR A

3.36

0.67

Moderate
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Table 4.2 (Cont.)

Questionnaire Statements

Bk

Levels of Opinions

Mean

S.D.

Levels of

Opinions

Through interacting with classmates, we can better
understand and apply the English knowledge we have
learned.

WL E S E B, PATTREYS S L PR AR AN B
I FEE R o

3.55

0.68

High

Teachers play an important role in promoting
interaction among classmates, as they can provide us
with guidance and support.

BOMAENEHE [F] 7 (W) B35 T R ¥ A, AbAl
REWS 25 T JATHR P AN .

3.36

0.67

Moderate

The total mean

3.37

0.60

Moderate

Teacher role

Teachers in our school not only teach subjects but also

guide us in our learning journey.
TEFATERE, ZINA R ZRI, IB5RIRATH
>

3.18

0.40

Moderate

We believe teachers should use simple language to
communicate with us so we can understand subjects
better.

BATDEATE DT L2 H T g 1 AR AR AT A Uit 3X
PERRATTRE 25 G 3R R A 25

3.09

0.30

Moderate
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Table 4.2 (Cont.)

Questionnaire Statements

Levels of Opinions

achieve my goals and dreams, which motivates me to
improve my English proficiency.
PAREFIMEE, Foyen] DL B R SEI R H
PRANESAE, XA B SEAE K

Bk Mean | S.D. | Levels of
Opinions
|
Teachers not only teach, but also help us solve | 3.36- | 0.50 | Moderate
problems, like good friends in learning.
ZINkR T A, e IATMR e, B
1O SR G s o
|
Teachers often encourage us to study hard, which | 3.27 | 0.46 | Moderate
motivates us to learn new things.
EIna e85 >, ZKiLRANEA S )%
2R TPSIN A
|
With the help of teachers, we enjoy participating in | 3.55 | 0.52 High
classroom activities and learning more.
EEIMRFHIT, HATEENS 5REES), ¥2
EZ R,
|
We appreciate when teachers use different teaching | . 3.27 | 0.46 | Moderate
methods to make learning interesting.
BAVREE AL AR B 50715, AR IR H
i
1
The total mean 3.29 | 0.44 | Moderate
|
Students’ attitude
|
I believe learning is important because it can help me | 3.36 | 0.67 | Moderate
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Table 4.2 (Cont.)

Questionnaire Statements

Bk

Levels of Opinions

Mean

S.D.

Levels of

Opinions

I feel confident in my learning and believe I can
overcome challenges and make progress in mastering
the English language.

WAEF ARSI AME, AEIRAT IRk, TR
FE R YLIE Ty A A .

327

0.46

Moderate

I enjoy challenging myself in learning because it makes

me stronger in English proficiency.
TERAEA PPk a2, BOHEE AT DALES R 0%
AP L2

336

0.50

Moderate

I am open to receiving feedback and suggestions to
continuously improve my learning methods and skills
in English.

PR TSGR LA SO R 9 15
2 IPVETL e -

3.09

0.30

Moderate

I respect teachers and classmates and am willing to
cooperate with them and share learning experiences to
enhance my English proficiency.

PR HEEIIME S, WESaE 2 s
K, DR mIAITEE K-

3.36

0.50

Moderate

The total mean

3.29

0.49

Moderate

Learning styles
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Table 4.2 (Cont.)

Questionnaire Statements

Levels of Opinions

social interactions, -and support services, plays a
significant role in shaping my English language learning
experience.
TARFEROAE, WA 2 BB SR R S5
FEIRIG IR A ST 7 ] 2 I vh ke B AR .

Mean | S.D | Levels of
PRk Opinions
|
I prefer learning through visual methods such as| 3.09 | 0.30 | Moderate
diagrams, charts, and images.
WHENEE R BBRERE T, XA
TR SIE K
|
I prefer learning by listening to explanations from the | 3.09 | 0.30 | Moderate
teacher or audio recordings.
T EXCE L Y 2 U BT 5 52 3], XX PRIt
HH BB KA .
|
I prefer learning by hands—on practice or participating in | 3.09 | 0.30 | Moderate
practical activities.
T EXCENL B TR S 5 LR EsIR Y, X
REWS 1R = R 9L TE KT
|
I believe teachers should adjust teaching methods flexibly | 3.27 | 0.46 | Moderate
according to students’ different learning styles.
AN ZE R ZARYE 25 B A [F) 52 2] XM R I 8
FUEITR, DR AT SEiE K
1
The total mean 3.17 | 0.37 | Moderate
|
The overall school environment
|
The overall school environment, including facilities, | 3.45 | 0.52'| Moderate
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Table 4.2 (Cont.)

Questionnaire Statements

Brik

Levels of Opinions

Mean

S.D

Levels of

Opinions

Positive interactions with peers and teachers contribute to

my English language proficiency and academic success.
B[R ZEAn 0 AR T3 A B T GBI 5
A B o

3.36

0.50

Moderate

Access to support services such as tutoring and
counseling = helps me address language learning
challenges and improve my English skills.

BRAG AR AL OB ) S SCRF ARG A B TN TR &
22O P IRkR, BRI TR R

3.27

0.46

Moderate

Extracurricular activities provide opportunities for me to
practice English-in real-life situations and enhance my
language proficiency.

URONE SN N IRAR M 1 EBI S 2R i v 5 > TR HI AL
oy WEaE T AR KT

3.27

0.46

Moderate

I feel that the cultural diversity within the school enriches
my English language learning experience and helps me
understand different perspectives.

PR AN RIS AR T T RN ISR 24
5, IR Bh IR RAS R AL A -

3.36

0.50

Moderate
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Table 4.2 (Cont.)

Questionnaire Statements Levels of Opinions

Mean | S.D. | Levels of
3%

Opinions

The school’s emphasis on community engagement and | 3.27 | 0.46 | Moderate
international _exchange programs has improved my
English language skills through exposure to diverse
linguistic and cultural contexts.

RO AR X S 5 R [ R A2 i I e A o A
[l 5 RSO EE32 ey 1 SR AFEE 7T

The total mean 3.33 | 0.48 | Moderate

Based on Table 4.2, the overall mean score across these factors was 3.28,
indicating a moderate level of students’ perceptions regarding the six. factors
influencing English proficiency. The factors are discussed below in descending order
of their mean scores, offering a detailed analysis of their impact.

Peer interaction emerged as the most significant factor (Mean = 3.37, S.D. =
0.60), suggesting that positive peer relationships ~and collaborative learning
environments: play a crucial role in enhancing English proficiency. This finding
underscores the importance of fostering a supportive and inclusive classroom
atmosphere where students feel comfortable interacting with their peers in English.
Secondly, the overall school environment followed closely (Mean = 3.33, S.D. = 0.48),
highlighting the significant influence of the broader school context on English language
learning. This encompasses various elements, including the availability of resources,
the school’s overall attitude toward language learning, and the level of support provided
to students. Thirdly, teacher role (Mean = 3.29, S.D. = 0.44) and students’ attitude
(Mean = 3.29, S.D. = 0.49) both demonstrated similar moderate levels of influence.

The teacher’s role is multifaceted, including instructional strategies, classroom
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management, and individualized support. Similarly, students’ attitudes toward learning
English are equally important. Positive attitudes, such as motivation, self—efficacy, and
a willingness to engage with the language, are strong predictors of success. Next,
parental involvement (Mean = 3.25, S.D. = 0.42) also demonstrated a moderate level
of influence. Parental support—through creating -a conducive home learning
environment, encouraging the use of English at home, and actively participating in their
child’s education—can significantly enhance students’ progress. Finally, learning
styles (Mean = 3.17, S.D. = 0.37) received the lowest mean score among the six factors.
This suggests that while learning styles are important, their impact on English
proficiency in this specific group of students might be less pronounced compared to
other factors.

In addition, qualitative data were gathered through interviews conducted with
six parents and two teachers at Sawangboriboon Wittaya School. These interviews
explored deeper perspectives on the six key factors that influenced English proficiency:
parental involvement, peer interaction, teacher role, students’ attitudes, learning styles,
and the overall school environment. The summary below reflects the stakeholders’
nuanced opinions as expressed during the interviews, with inferred connections to
high— and low—proficiency students based on the questionnaire trends observed
(high—proficiency: n=25, mean=4.22; low—proficiency: n=14, mean=3.28).

Parental involvement

Parents universally acknowledged their critical role-in supporting English
learning, though the depth of involvement varied. Parent 1 emphasized daily
engagement, such as reviewing lessons, subscribing to English magazines like National
Geographic Kids, and attending school events like English corners, and stated, “These
activities gave my child practice opportunities and helped me support them better.”
Parent 3 similarly described setting daily plans and participating in school activities,
noting, “It was about guiding progress and adjusting to their interests.” In contrast,
Parent 2, while supportive through homework checks and supplemental classes,
admitted limited time for school events, suggesting a less hands—on approach: “I didn’t
join much, but I saw their value.” Parent 4 focused on smaller, practical efforts like
word cards and library visits. Teachers reinforced this perspective, with Teacher 1

noting, “When parents were actively involved, students felt more motivated,” and
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Teacher 2 adding, “Collaboration with parents ensured consistent support.”
This suggested that high—proficiency students likely benefited from proactive,
resource-rich parental involvement, while low—proficiency students may have
experienced less consistent or-intensive support, aligning with the questionnaire’s
higher mean (4.29) for high—proficiency students compared to 3.25 for low—proficiency
students.

Peer interaction

Both parents and teachers highlighted peer interaction as a mnatural and
effective way to enhance English skills. Parent 1 encouraged role—playing games with
classmates and observed, “It made language use more natural and effective.” Parent 3
noted improved fluency from group activities with proficient peers, stating, “He learned
real expressions this way.” Parent 2 saw progress despite initial reluctance, saying,
“They got used to it and solidified classroom knowledge.” Teachers echoed this view,
with Teacher 1 emphasizing, “It built confidence and fluency in real-world settings,”
and Teacher 2 adding, “It was key to social practice.” However, low—proficiency
students might have faced barriers, as Parent 2’°s mention of initial resistance suggested
hesitancy or shyness, potentially ‘explaining their moderate rating (mean=3.37)
compared to high—proficiency students’ high rating (mean=4.21). The deeper insight
was that peer interaction’s effectiveness depended on confidence and peer dynamics,
with stronger benefits observed for those already proficient.

Teacher Role

Teachers were regarded as pivotal guides, with parents and teachers
themselves offering detailed views. Parent 1 appreciated personalized attention, saying,
“I valued their patience and focus on my child’s needs,” while Parent 3 praised
feedback, noting, “Monthly talks helped me understand weaknesses.” Parent 2 and
Parent 4 valued adaptive methods and practical suggestions, with Parent 4 citing
“detailed pronunciation corrections” as key. Teacher 1 viewed their role holistically:
“We fostered interest with cultural elements and support,” while Teacher 2 emphasized
inspiration: “We guided and created an-engaging environment.” Requests for
improvements, such as more listening practice (Parent 2) or oral focus (Parent 3),
suggested that low—proficiency students might have needed tailored support, reflected

in their moderate rating (mean=3.29) versus high—proficiency students’ high rating
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(mean=4.27). The deeper opinion was that teachers acted as motivators and facilitators,
though their impact varied with students’ proficiency and specific needs.

Students’ attitude

Students’ attitudes toward learning English varied greatly, ranging from
enthusiastic engagement to disinterest, with external factors like parental
encouragement and teaching methods playing a significant role. Positive reinforcement
was particularly impactful. Parent 1 shared how their child was excited to learn through
cartoon imitation, with praise helping to maintain their enthusiasm: “Praise kept them
eager.” Similarly, Parent 3 described their child’s enjoyment of songs and storytelling,
which led ‘to active vocabulary acquisition:-“He was excited about new words.”
However, challenges also arose. Parent 2 noted their child’s negative attitude due to
learning difficulties, which prompted efforts to shift their mindset: “I tried to shift their
mindset.” Even children who were less motivated, as noted by Parent 4, could be
engaged through enjoyable, song—based activities.

Teachers observed similar patterns. Teacher 1 emphasized the positive effect
of fun activities on motivated students: “Motivated students enjoyed it more with fun
activities,” while Teacher 2 highlighted the connection between confidence and
positive attitudes, noting that success boosted interest: “Success boosted interest.”
These insights underscore the importance: of fostering a supportive and engaging
learning_environment to nurture positive attitudes and promote successful English
language acquisition.

Learning Styles

Learning style preferences were clear and influenced support strategies.
Parent 1 and Parent 3 identified visual learners, using illustrated books and videos:
“Pictures helped memory a lot,” said Parent 1. Parent 2 and Parent 4 favored auditory
methods like songs and audiobooks, with Parent 2 noting, “It boosted their listening.”
Teachers adapted accordingly—Teacher 1 offered diverse activities for visual,
auditory, and kinesthetic learners, while Teacher 2 tailored materials to preferences.
The deeper insight was that matching styles enhanced learning, with high—proficiency
students (mean=4.27) likely benefiting from flexibility, while low—proficiency students
(mean=3.17) may have struggled if styles weren’t addressed, as their lower rating

suggested less effective adaptation.
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The Overall School Environment

The school environment was generally praised, though with calls for
enhancement. Parent 1 lauded the trilingual setting and resources but wanted more
extracurriculars like drama: “It was good, but practice opportunities could have grown.”
Parent 2 appreciated it but sought better communication with teachers. Parent 3 valued
the language mode, suggesting clubs, while Parent 4 noted limited post—class practice,
proposing cultural events. Teachers saw it as supportive—Teacher 1 cited resources
and exposure, while Teacher 2 wanted immersive experiences like native speaker
interactions. High—proficiency students rated it highly (mean=4.19), likely leveraging
resources, while low—proficiency students” moderate rating (mean=3.33) suggested
underutilization or insufficient tailored support, reflecting a need for inclusivity.

In summary the interviews revealed that parental involvement was a
cornerstone, with proactive engagement linked to higher proficiency, while less
intensive support may have limited progress. Peer interaction boosted fluency but
required  confidence  to maximize benefits, favoring ‘high-proficiency students.
Teachers were essential guides, though low—proficiency students- sought more
personalization. Positive attitudes fueled success, with external encouragement critical
for struggling learners. Learning styles, when matched, enhanced outcomes, with
mismatches potentially hindering lower performers. The school environment supported
learning but needed more practical opportunities to bridge proficiency gaps.
These insights aligned with the quantitative data, highlighting a supportive ecosystem

for high achievers and areas for intervention for low achievers.

Section 2:  The relationship between English proficiency and the factors affecting
the English proficiency of Chinese students

In this section, the correlation coefficient is calculated to determine the
relationship between students’ English proficiency levels and six key factors: parental
involvement, peer interaction, teacher role, student attitudes, learning styles, and the

overall school environment. The results are presented in Table 4.3.



Table 4.3  The correlations between English proficiency levels and six factors

Level of Parental Peer Teacher | Students’ | Learning | Overall school
English involvement | interaction role attitude styles environment
proficiency
Levels of ) 1.000 715 568 493 485 762 574
Coefficient
English - -
: Sig. (2tailed) .000 .000 .002 .003 .000 .000
proficiency
N 36 36 36 36 36 36 36
Correlation
) 715™ 1.000 795" 709" 675" .835™ 663™
Parental Coefficient
ivolvement Sig. (2—tailed) .000 .000 .000 .000 .000 .000
Spearman’s N 36 36 36 36 36 36 36
tho Correlation . . " X .
. 568" 795 1.000 .584™ .652 685" 681"
Coefficient
Peer interaction |— -
Sig. (2—tailed) .000 .000 .000 .000 .000 .000
N 36 36 36 36 36 36 36
Correlation *: sk sk skak skk kk
; 493* 709 584 1.000 716 .639 .790
Coefficient
Teacher role - -
Sig. (2tailed) .002 .000 .000 .000 .000 .000
N 36 36 36 36 36 36 36
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Table 4.3 (Cont.)
Level of Parental Peer Teacher | Students’ | Learning | Overall school
English involvement | interaction role attitude styles environment
proficiency
) 493 709 584 1.000 716 .639 790
Coefticient
Teacher role - -
Sig. (2tailed) 002 .000 .000 .000 .000 .000
N 36 36 36 36 36 36 36
Correlation ** . - - o e
) 485 675 652 716 1.000 .652 .662
Students’ Coefficient
attitude Sig. (2—tailed) .003 .000 .000 .000 .000 .000
Spearman’s N 36 36 36 36 36 36 36
tho Correlation . . " .
) 762" 835" 685" 639™ 652 1.000 .701*
Coefficient
Learning styles - -
Sig. (2—tailed) .000 .000 .000 .000 .000 .000
N 36 36 36 36 36 36 36
Correlation * Ak *k ek *k ek
; 574" .663 681 790 662 701 1.000
Overall school | Coefficient
environment Sig. (2—tailed) .000 .000 .000 .000 .000 .000
N 36 36 36 36 36 36 36

** Correlation is significant at the 0.01 level (2—tailed).
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According to Table 4.3, this study investigated the correlations between
English proficiency levels and six other factors: parental involvement, peer interaction,
teacher role, students’ attitudes, learning styles, and the overall school environment.
Spearman’s rho correlation coefficient was used with a sample size of 36 students.
The analysis revealed significant positive cotrelations (p < .01) between English
proficiency and all six factors.

The strongest positive correlation was observed between English proficiency
and learning styles (r =.762), indicating that students with more effective learning
strategies tend to have higher English proficiency. This highlights the importance of
employing diverse and adaptable teaching methods to cater to various learning styles
and optimize language acquisition.

A similarly strong positive correlation existed between English proficiency
and parental involvement (r = .715), suggesting that higher parental involvement is
associated with stronger English skills. This underscores the crucial role of parents in
supporting language learning through resource provision, creating a supportive home
environment,-and actively participating in their child’s education.

The remaining factors also showed moderate to strong positive correlations
with English proficiency. Peer interaction (r=.568) and the overall school environment
(r = .574) exhibited significant positive relationships, suggesting that supportive peer
groups and a positive school setting can facilitate English language development. This
emphasizes the importance of fostering positive peer relationships and creating
a stimulating and supportive learning environment.

Likewise, the teacher’s role (r = .493) and students’ attitudes (r = .485)
showed significant positive correlations, implying that effective teaching methods and
positive student attitudes contribute to progress. This underscores the need for effective
instructional strategies and interventions to boost motivation and engagement in
English language learning.

Importantly, all six factors demonstrated strong positive correlations with
each other. For instance, parental involvement was strongly linked to peer interaction,
teacher role, students’ attitudes, and learning styles, suggesting a complex interplay

among these variables. A supportive and engaging learning environment—
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characterized by active parental involvement, effective teaching, and positive peer
interactions—appears crucial for improving English proficiency.

In summary, the findings suggest that improving English proficiency
necessitates a holistic approach, addressing learning styles, parental involvement, peer
interaction, teacher role, student attitudes, and the overall school environment.
The positive correlations highlight the interconnectedness of these factors and

the importance of creating a supportive ecosystem for successful language learning.



CHAPTER 5

CONCLUSION, DISCUSSION,
LIMITATIONS AND RECOMMENDATIONS

This chapter presents the conclusion of the study, discussions of the findings,

limitations and some recommendations derived from the research study.

Conclusions

The conclusions of this study are presented based on the research objectives
as follows:

1. The high—proficiency students expressed a high overall level of opinion
regarding the six factors contributing to their English proficiency, with a mean score of
4.25 (S.D. = 0.68). They highlighted the importance of learning styles, parental
involvement, teacher role, peer interaction, and overall school environment. However,
the Low—proficiency students reported a moderate overall level of agreement, with
a mean score of 3.28 (S.D. = 0.47). Their perceptions emphasized the influence of peer
interaction, overall school environment, teacher role, parental involvement, and
learning styles.

2. A significant relationship was found between English proficiency and all
six factors at the 0.01 level, indicating that these factors play a crucial role in students’

language development.

Discussions

The findings of this study are discussed in two parts, aligning with the research
Objectives: (1) identifying students’ opinions on factors contributing to English
proficiency among Chinese students as Sawangboriboon Wittaya School in Pattaya and
(2) comparing these factors between high— and low—proficiency students to examine

their relationship with English proficiency levels.
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Part 1: Factors Contributing to English Proficiency

This section examines six factors—parental involvement, peer interaction,
teacher role, student attitudes, learning styles, and the overall school environment—
that affect the English proficiency of 36 Chinese students at Sawangboriboon Wittaya
School in Pattaya. The results showed that high—proficiency students rated all six
factors highly (overall mean = 4.25, S.D. = 0.68), with the highest ratings for learning
styles (mean = 4.34), parental involvement (mean = 4.28), teacher role (mean = 4.27),
peer interaction (mean =4.21), overall school environment (mean = 4.19), and student
attitudes (mean = 4.18). In contrast, low—proficiency students (n = 11) rated these
factors more moderately (overall mean = 3.28, S.D. = 0.47), with peer interaction
(mean = 3.37) and the overall school environment (mean = 3.33), and learning styles
(mean = 3.17) being considered the least influential.

Among these factors, parental involvement stood out for high—proficiency
students, who gave it a high rating (mean = 4.28), reflecting proactive support.
This finding aligns with. Machado and Weng (2018), who found that family
environment influences strategic language learning among Chinese students in the U.S.
Similarly, Tao and Xu (2022) highlight the role of parental support in online English
learning in China, supporting the idea that parental involvement is significant.
This study’s international school context, however, adds a unique dimension with better
resource access.

Peer interaction also emerged asa crucial factor influencing English
proficiency, with high-proficiency students rating it highly (mean = 4.21). This is
consistent with Zhao and Dersingh’s (2022) study, which links peer dynamics to
willingness to communicate (WTC) in Thailand. Although low—proficiency students
rated peer interaction at a moderate level (mean = 3.37), it remained one of the top
factors influencing their English proficiency.

The teacher’s role was another important factor for both high— and low—
proficiency students. This finding aligns with Shen, Liang, and Feng (2023), who
emphasized the teacher’s key role in fostering effective learning environments and

supporting students’ academic growth.
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Moreover, students’ attitudes play a significant role in English proficiency.
High—proficiency students strongly believed that positive attitudes were linked to
successful learning outcomes, whereas low—proficiency students expressed more
moderate views on the matter. This reflects Qinghua’s (2016) assertion that students’
attitudes are crucial for language acquisition. Positive attitudes correlate with academic
achievement, underscoring the importance of a supportive learning environment.

Learning styles were considered the most influential factor by high—
proficiency students, whereas low—proficiency students viewed this factor as the least
important. This finding supports Zhu (2021), who suggests that integrating learning
styles into instructional practices benefits students by tailoring learning methods to their
preferences.

Lastly, the overall school environment was recognized as another influencing
factor for English proficiency. High—proficiency students ranked it lowest among the
six factors, while low—proficiency students rated it second highest. The school
environment, including extracurricular activities, support services, cultural diversity,
and community engagement, plays a significant role in shaping their English learning
experience. This aligns with Wang (2023), who states that key aspects of the overall
school environment—such as physical infrastructure, social interactions, cultural
atmosphere, support services, and extracurricular activities—contribute to a supportive
and enriching educational setting that promotes holistic. development and academic
success.

In conclusion, these findings are consistent with the research of Fu et al.
(2018), Tao and Xu (2022), Zhao and Dersingh (2022), and Qinghua (2016),
reinforcing the impact of these factors on EFL proficiency.

Part 2: The Relationship Between English Proficiency Levels and the
Six Factors

This study investigated the correlations between English proficiency and six
key factors—parental involvement, peer interaction, teacher role, student attitudes,
learning styles, and the overall school environment—among 36 Chinese students at
Sawangboriboon Wittaya School in Pattaya, Thailand. Using Spearman’s rho
correlation coefficient, significant positive correlations (p < 0.01) were identified for

all six factors, as shown in Table 4.3, indicating that higher levels of these factors are
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associated with greater English proficiency. This section discusses these findings in
relation to prior research, highlighting their alignment and contributions to the field of
English as a Foreign Language (EFL) education.

The strongest correlation was observed between English proficiency and
learning styles (r = .762, p < 0.01), suggesting that tailoring instructional methods to
students’ preferred learning styles (e.g., visual, auditory, kinesthetic) significantly
enhances language proficiency. This finding is supported by Sawetsunthornpan (2017),
who reported that accommodating learning style preferences in English classrooms
boosts student engagement and language outcomes. Similarly, Masruddin (2018) found
that multimodal teaching approaches, which cater to diverse learning styles, improve
ESL students’ comprehension and fluency. The present study extends these findings by
demonstrating the critical role of learning styles in an international school context,
where diverse pedagogical strategies are essential for supporting Chinese EFL learners.

Parental involvement also exhibited a strong positive correlation with English
proficiency (r =.715, p <0.01), underscoring the importance of active parental support
in language -learning. This -aligns with Wilder (2023), whose meta—synthesis
demonstrated that parental involvement, such as providing resources and engaging in
school activities, positively impacts academic achievement, including language skills.
Lara and Saracostti (2019) further corroborate this, showing that parental engagement
in non—English—speaking contexts enhances children’s academic outcomes, including
language proficiency. The current study contributes to this literature by highlighting
how parental involvement fosters English proficiency among Chinese students in
Thailand’s international schools, where access to educational resources may amplify
parental contributions.

Peer interaction showed a moderate to strong positive correlation with English
proficiency (r = .568, p < 0.01), indicating that collaborative learning environments
facilitate language development. This is consistent with Sato and Lyster (2012), who
found that peer interaction, including corrective feedback, enhances ESL students’
fluency and accuracy. Philp et al. (2013) also emphasized that peer interaction provides
opportunities for authentic language practice, fostering proficiency through

collaborative tasks. The present study’s findings reinforce these results in an



65

international school setting, suggesting that structured peer activities are particularly
effective for Chinese students adapting to a multilingual environment.

The teacher’s role demonstrated a significant positive correlation with English
proficiency (r =.493, p <0.01), highlighting the impact of effective teaching strategies.
Morar et al. (2021) reported that communicative teaching approaches significantly
improve EFL students’ language skills, aligning with this study’s emphasis on teachers’
roles in creating engaging learning environments. Seah et al. (2022) further support
this, noting that teachers’ language—informed pedagogies enhance ESL students’
proficiency. This study extends these findings by illustrating how teachers’ adaptability
and motivational strategies are crucial for Chinese students in a trilingual international
school context.

Student attitudes also showed a positive correlation with English proficiency
(r = 485, p < 0.01), suggesting that positive attitudes, such as motivation and
enthusiasm, drive language learning success. This is supported by Knell and Chi(2013),
who- found that positive  attitudes and motivation significantly enhance English
proficiency among Chinese students in immersion programs. Khalid (2016) similarly
reported that positive attitudes toward English ‘learning correlate with higher
proficiency among ESL learners. The current study underscores the importance of
fostering positive attitudes in an international school setting, where cultural and
linguistic diversity may influence students” engagement with English.

Finally, the overall school environment exhibited a positive correlation with
English proficiency (r = .574, p < 0.01), indicating that a supportive school climate
enhances language learning. Konold et al. (2018) found that a positive school climate,
characterized by supportive relationships and resources, boosts academic achievement,
including language skills. Korpershoek et al. (2020) further demonstrated that a sense
of school belonging positively affects students’ academic outcomes, including language
proficiency. The present study contributes to this literature by highlighting the role of
a trilingual school environment in supporting Chinese students’ English learning,
particularly through extracurricular activities-and cultural diversity.

In conclusion, this study provides robust evidence for the interconnectedness
of multiple factors influencing English language proficiency. The consistently positive

correlations across all six factors underscore the need for a holistic approach to English
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language education. This must prioritize individualized instruction, active parental
involvement, positive peer relationships, a supportive school environment, effective
teaching strategies, and the cultivation of positive student attitudes to maximize

successful language acquisition.

Limitations

This  study provided valuable insights into factors affecting English
proficiency, but certain limitations should be acknowledged:

1. Sample Size and Context: The study involved only 36 Chinese students
(25 high—proficiency, 11 low—proficiency) at Sawangboriboon Wittaya School in
Pattaya, which may limit generalizability to other populations or settings.

2. Time Frame: Data collection occurred over a single academic period,
potentially missing long—term trends or variations in students’ perceptions and
proficiency.

3. Self—Reported Data: Reliance on questionnaires and interviews may
introduce bias, as students’ and parents’ responses could reflect subjective perceptions

rather than objective measures of proficiency or factor impact.

Recommendations

Based on the findings, the following recommendations are proposed:

Pedagogical Recommendations

1. Enhance Parental Involvement: Schools should organize workshops or
events to encourage parents of low—proficiency students to engage more actively, such
as providing resources (e.g., English books) or participating in language—focused
activities.

2. Tailor Teaching to Learning Styles: Teachers should assess students’
learning preferences and  incorporate diverse methods (e.g., visual aids, group
discussions) to address the needs of both high—and low—proficiency learners.

3. Foster Peer Interaction: Structured group activities or peer mentoring
programs could boost confidence and language practice, particularly for low—

proficiency students.
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Recommendations for Further Studies

1. Larger and Diverse Samples: Future research should include larger, more
diverse cohorts across multiple schools to enhance generalizability.

2. Longitudinal Design: A longer study period could track how these factors
influence proficiency over time, providing deeper insights into their sustained impact.

3. Objective Measures: Incorporating standardized English proficiency tests
alongside self=reports could validate the findings and reduce bias.

4. Intervention Studies: Experimental designs testing targeted interventions
(e.g., enhanced parental support or peer programs) could assess their effectiveness in

improving proficiency among low—achieving students.
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Official Letter to Experts for Instrument Evaluation

- '3 o
i 87 obel.ec/looc Ay vemanuardinumans
uiverdevdgdeusi

ool auutaien sunewlias 4

Jiadeslnl ¢omoo
& fiquu oo
o . v oo o< o ° v v a
Gos  vemnmeymnsiufidsingesiaesadislumsimsduaidase
BUU 599MERTINSE A3 unsimd
a a v - - ° v v a o
dendansine  wsesdiolumsimsuaindasy LT TRER )

Femnzany wormansuasd warnans svminendenuigdedval ey Al wiem Jngi Chen
UnAnwissduuigyaln ndngasavmansunifadia a11dvin1uidinguine
msAuaiidase Be “msinvitedefidmarsaivsammensinquuenindourmIulilsedeu
umnAwimiiduiadadeduni” e frwmansasd asapggofe egudlsnd Wueasdd
UinwinmsvihAueidase

Anzuywemaniwasdtauemans Wudwudugiivsraunsaiifeatuidesdandg
Wuedadl Tnedndnvilduszauiuiuud auzuyvemansuazdeaumans Jadasveniny
syeswinniulumsanaeimuiuisfuaisdslunsinsduaiidass dienans
fuuusmdoui

= - = a &
FSsunnifielusaiansan UasvaYBuANMUI U Tomail

gauanInuivie

//j—s—l)

Aiwmansiase as.algiand Taud)
TRRUUA SnwITITNITUNY
ANVARMzIYYEman suazdnumans
uvivedesedgidesinl

AuzIyYEmaniuazdnumans

3. 0 Dlome ocwob
3875 o &mce Eos

“uywdaunw FruRusTI” 0




78

L } 73
UUNNUBAINY
dausiwns  dndn 7 Ay Aansuazd $ 3. o Yom «
- o o a
9 _92 obalb.oc/doss N _¢ fguey beoo s

- a

= 2 v o o« o v v
£399 AN shaaIesiialunisyim A A

=t ] & aw o
Fou 019158 19 5. ALNYINYY  d1uAIA

Fenny vemans uasd warnans avmivendeswigdedl Weysta wwem Jngi Chen

unAnwseiiutiggn vingmsaumansumidadin aninnnsinguiine nisduaindase
o - o oo I & a 1Y C = a 1o v W
&ee “msfineledendwariealivinmmimsdnguenind surmdululsaS st miidudmia
- ' a v @ o - « o e o Vv v a
edbai” Toedl feremans1ansd aselpdei egaudlsny dusrasdivinummeidunidass

Auzuysemaniuazdnumand diudmidudiivsraunssiifeatudeadeng
Wuagedl TasdnAnwildusvaruiuviuuds ansuyvemaniuazdnumans Jdasvoninu
ayanminnilunisassuaglfanuiuiiersuiedosdielumsinisduairdase duenans
unuswdoni

= o < = &
FuFsuniielusafiansan HasYavauAMuT &l Tomatl

e

Hiemans91sd aseigiand Taud)
SIANUR ShwsIunIsunu
ANUARNENYBEMansuavdinumans

“UyBdAMAIW FANANSTIN” 0




79

@ e b
UUNNVBAINU
dausienms  ddnnuanud ArIYNUAansuazdlumans 3. o bone odon
7 _2 obelb.oe/doce Fuit ¢ fiquiey odon

= ¢ v o o« v v oa
1999 9ANNBULATIZVLTUALY EIYIURNIIVLA iaggalyn SNINTAUANDATY

Gou  fiemanaunsd asauf] NS

Meanianwermaniuasdrmans avinedesmd pdedval Woulah¥ wem Jingi Chen
nfinwseduliggyin vangnsaumansumdudio awnINSINguinw vhnsAuaidasy
Gos ‘miAimnliedeiidveseailviammamesnguesindeuemivilsdnammiumoddu v
Wedvi” Tnedl foemansiansd as.alpgovs egadlsnd Wuenmsdivinmnmsihdunidas:

o . Rocr:: 38 - o v - o '
Auzayvemansuardnumans wivdmihududfivssaunisaifeatudestangn
Duethad TagtnAnwilduszaufuinuugs aavayvermaniuasdinuaans Jddasvenany
‘ | 3 - o - ° - o
syaswinninlunsesawalinnuiuisrtuaiesdielunsyinisduaiidass fuenans

- v &
VILUUUTNTOUU

- - a &
SaSpuniielusafianson warveveuanan a Tonnadl

(hermans1asd as.olgiand Taud)

& Y
TIANUA Shwisiwnsuny
ARy vImAnSwazdnuAans

“uysdannw fanRusTIN” 0




80

Appendix B

Student’s-Questionnaire

PG A
P11 Jingyi Chen 65862101
“This questionnaire aims to investigate the English proficiency of Chinese students

studying at Sawangboriboon Wittaya School in Pattaya.”
"ASTRIAG 5P Y AE T I 5 S 1] B R i Y b S AR R T A,

Research Project: A Study of Factors Affecting English Proficiency of Chinese
Students in Sawangboriboon Wittaya School in Pattaya

BFFRIE : Fm b E 2 TGE KT B R -SRI AL
Principal Investigator F=ZLAF 404

Name: Chen Jingyi

WA BRI G

Institution: Graduate School, Chiang Mai Rajabhat University

BEie - B2 RKFHERT

Email: B34 : 65862101 @cmru.ac.th

Purpose of the Research Hf%t B &Y

We invite your child to participate in a survey study. Before you decide to
participate, please ensure that you are the legal guardian of your child and understand
the purpose and nature of the study. Please read the following information carefully and
ask the researcher if anything is unclear or if you need more information. This
questionnaire aims to investigate the factors affecting the English proficiency of

Chinese students (primary school) studying at the International School in Pattaya.
PAMERBIEENZ 25 - TUHEV . EERESINX I 72|

, HSSLTINE R T R E AN, IR RIBEEAT LT FE 0 H LU e

LRSI A B B A R E I, W ANE R G B B 7 2 2 R 5 e


mailto:65862101@cmru.ac.th
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LRI N AR Nk 3 = el ke we s prRES I INC S il gt o el e e 3 SO QR i 2a SO D R
BT R

Research Process A 751t 72

This study will be conducted in the form of an online survey. You do not need
to provide any personal information in the questionnaire. After reading the introduction,
your child will complete the questionnaire. The entire survey consists of 35 multiple-

choice questions, which will take about 3-5 minutes to complete.

X T 9 A4 DLTE 2R 25 B U T o AEMAS TR F, AT EIES RN
PMMNE R B TN B2 G, BRFRELER2Z TR . B
B GR35 IR R R, R RAHR 355080 A4 RESE M

Research Risks A2 X

Answering questions about the factors affecting your child's English proficiency
may cause some discomfort to you and your child, but there are no known risks
associated with completing this survey. You can choose not to answer some or all of
the questions. If you or your child feel uncomfortable, your child can terminate the
survey at any time.

W ) K 85 B0 123750 i KR 3R B VR AT e i T Y £ 7 I 3 —
ANTE , E 58 B T A AT AT R AR o AT DA 26 [ 3 — L B P AT f 1]
RIS A % 7 B AR, IS H %5 7] BLBEI 28 1B 4 7 5 RS

Benefits of Participation 2 5- & K254t

You will gain knowledge about the factors affecting the English proficiency of
Chinese primary school students in international schools in Thailand. Your answers can
help researchers better understand the factors influencing the English proficiency of

Chinese students studying abroad.

1T T B2 X T E h P A TE SR EE R R A AT 19 E A A G R R
HURIR o A2 S mT LA BB FE N G350 20 3 1 A A T A1 2 0 1 v [ v 2 A e
TR B S BT 3R
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Confidentiality of the Survey &R &
Your child's responses to this questionnaire will be kept confidential. Please do

not disclose any of your identity information in the questionnaire.
TR £ F 55 L ) 265 1) [ A TR b3 . T AN ZEAE Al 45 g 55 1 AT S 345
B
Voluntary Participation B/ & 5

Your participation and your child's participation in this study are voluntary. You
and your child decide whether to participate. If you decide to participate in this study,
you will be asked to sign a consent form. After signing the consent form, you can still

withdraw at any time without any reason. Withdrawing from the study will not affect

your relationship with the researchers.

THREN B RBSIMXT 5. ERIERZT 2 5 2 X T 70k

HIEOUE « IR HE S IR TS, REORBENEFEE B, £REREH
Ja, AP LABER JE B IR H, IR R TR S A SR A SR TN RO R

Consent Form #1{ERIEH

If you and your child agree and acknowledge the above contents, please click
the "Agree" button below to start answering the questions. If you do not agree or
acknowledge the above contents, please click the "Disagree" button below to terminate

the survey.
IR FREF AT LS, RS N [FE] %, JHh
[l H WA SN E R EAA R DL BN EE, s Rl AR 124,
Hh W A ) S R B H
Q Agree A&
O Disagree ~FRIE
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My English level in my class is :
FHIFEE KA B2 -

O Above average =5 T F¥MH
O Below average {& T8

" This questionnaire aims to investigate the English proficiency of Chinese students
studying at Sawangboriboon Wittaya School in Pattaya. "
"ATRI G B AT 5 S 1] B R 1 B o ] S AR R DR K

5 4 3 2 1
Statements 4
i 18 (5 |g |8
on — =
== E (-]

Parental involvement

My parents -actively ~engage in setting
academic goals and  strategies for my
education, particularly in English language
learning.

WHIR RN Z 5 i) g 22k H brAn
MG, JUHIEAE TR 3] Uy T .

My parents offer assistance and resources to
support my English language learning

beyond the classroom environment.
A RERBEEE BO AN BE U, SCHRFIRAELR

HAHNA TR,
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Statements

ik

Highest

High

Moderate

Low

Lowest

My parents actively engage in activities that
foster my curiosity and enthusiasm for
learning English.

TR RERRIR Z: 5 55 7R 00 57 ) S i i)
Ay O ARG S B o

My parents actively participate in and assist
with my English language —homework
assignments.

AV BN S 5 9 1 Bh R 58 915 1
P (A

My parents encourage a culture of reading,
particularly  in- English, within - our
household.

FRAY R RAETRA 15 BE P 5l B 122524
5 ) 2 i Bl AR

My parents actively join school-sponsored
events and programs that promote English
language proficiency.

TR RSN A A A (R i
S RE I HE B A
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Statements

ik

Highest

High

Moderate

Low

Lowest

My parents encourage me to engage in social
interactions that enhance my English

language communication skills.
AR RIS G- REWR IR T S i ih =
BRI IAE A H Bl

My parents play an active role in facilitating
my engagement in academic pursuits,
especially in English-related activities.
WAL ARt S S 2ARIEK, T
FIE AR K S Bl -

My parents provide encouragement and
support to nurture my confidence in using

the English language effectively.
T AR AL RN SRy, 8557 T A
R S5 1 (S O .

Peer interaction

Chatting with classmates is a great way to
learn English because it allows us to practice
the language more naturally.

FRI IR R o S B I 5k, A
EALIANTE BRI LR ST




86

Statements

ik

Highest

High

Moderate

Low

Lowest

Studying English with classmates can help
us improve our-language skills and enhance
teamwork abilities.

FNfm) e —d o > gy LS B3R AT TR
5 F TAE, HUH] DA 5 A A S 1 BE

In conversations with classmates, we can
learn from each other and solve English
learning challenges together.

FEFNTR 2R 5 L Pl T T DUEAR
21, LRI R TETE 57 2] T R X

Through interacting with classmates, we can
better understand and apply the English
knowledge we have learned.

SR AR = H B, FATTBENS T L A
AN NLH B B AT

Teachers play an important role in
promoting interaction among classmates, as
they can provide us with guidance and
support.

BOMAEAE B[R] 77 (W) L3 5 T AR B2
YR, ABATTRENS 25 T B4 195 AL SLES -
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Statements

ik

Highest

High

Moderate

Low

Lowest

Teacher role

Teachers in our school not only teach
subjects but also guide us in our learning
journey.

FEBA AL, IR R HOR, i85
FERATH 2 2] 2T

We believe teachers should use simple
language to communicate with us so we can

understand subjects better.
FRAT D AT DIl 232 T 177 B0 5 158 B0 38 A 3
1383, XA & 5 PR R A

%
(e}

Teachers not only teach, but also help us
solve problems, like good friends in
learning.

EIER VB, e BIIATMR Vi
A, B SIS IR —FE

Teachers often encourage us to study hard,

which motivates us to learn new things.
ZINA W o IAISS 152, I AEIRAT
AL 2R
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Statements

ik

Highest

High

Moderate

Low

Lowest

With the help of teachers, we enjoy
participating in classroom activities and
learning more.
FEZIMPFL T, JATE ERS 5 IRE
Wal, FREZ IR,

We appreciate when teachers use different
teaching 'methods to make learning
interesting.
BAIREE AL AR BT %, ik
A S ARG R

Students’ attitude

I'believe learning is important because it can
help me achieve my goals and dreams, which
motivates me to improve my English
proficiency.
PAEAIMRELE, FOyE ] AR
SR H AR AIAE AR, X R IR R
HI T K

I feel confident in my learning and believe I
can overcome challenges and make progress

in mastering the English language.
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Statements

ik

Highest

High

Moderate

Low

Lowest

AL PRI A5, HERAT LR
PRk, JEAEFEARIAE TR

I enjoy challenging myself in learning
because ‘it makes me stronger in English
proficiency.

TEXNAE A kil B &, By BkimT
3 A1 B oS G R S iy

I am open to receiving feedback and
suggestions to. continuously improve my
learning methods and skills in'English.

PR T BB, ME At
AT 52 ] VAT BE .

I respect teachers and classmates and am
willing to cooperate with them and share
learning experiences to enhance my English

proficiency.
WEHEZPMEY, B SMATE1ET
RN, DR E IR TE K

Learning styles

I prefer learning through visual methods

such as diagrams, charts, and images.
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Statements

ik

Highest

High

Moderate

Low

Lowest

R ERCE B R BRI 5T
>, AT RE SRR

I prefer learning by listening to explanations

from the teacher or audio recordings.
TS B Wy 22 i B o
>, XTI TEE KA B .

I prefer learning by hands-on practice or
participating in practical activities.

T EXCE A B T 5L B m S5 S bR B
K>, X BN IR A TEE KT

I believe teachers should adjust. teaching
methods flexibly according to  students'

different learning styles.

BN T9Z T NLAZAR Y =2 AL B AN [ 27 23 K
W RIERBELCE S, DR ATH
THKP

The overall school environment

The overall school environment, including
facilities, social interactions, and support
services, plays a significant role in shaping

my English language learning experience.
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Statements

ik

Highest

High

Moderate

Low

Lowest

BREROAEE, R, AT B
SCRFIRGS s AEIRIGE R SLTE 4 S 280
A AR .

Positive interactions with peers and teachers
contribute: to my - English language
proficiency and academic success.

GRS I AR BBl B T3 et
AP R AL T ) o

Access to support services such as tutoring
and counseling helps me address language
learning challenges and improve my English

skills.
ARATHH T AL B 55 3 RF ik o5 A BT
PRI 5 TP Bk, 1R BT

IEESUE

Extracurricular activities provide
opportunities for me to practice English in
real-life situations and enhance my
language proficiency.

WONEB IR TR S A E T 4R )
JUERINLE, HE9R T ANE S K
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Statements

ik

High

Highest
Moderate
Low
Lowest

I feel that the cultural diversity within the
school enriches. my - English language
learning experience and helps me understand

different perspectives.

P AL AR 2 AR 7RI
gl g e, JF A [F AL
£ o

The school's emphasis on community
engagement and international exchange
programs = has —improved  my English
language skills through exposure to diverse
linguistic and cultural contexts.
R AL X 2 5 A0 E Brag it am H 1 S AL
AL A AN [E] A S RSO 12
I TEEKF
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BAVEX A 2 535 501 rp [F 22 AR AR 2R [ T SR ME I S Ao /KT 1Y
1) 2 8 5 N RS R KRR o 88 56 Bt 9 AR S AR o AT 7 7 A T 2
DUR, S BBA T 3t 1 i ] A AR R [ [ B S A R R KT

REQUEST FOR CONTACT INFORMATION:BX R {5 B iR :
If you would like to receive updates about the results of this survey or future
studies, please provide your contact information below. Your information will be kept

confidential and will not be shared with any third parties.

AN R SERBURL RN XKL I i 45 R AR ST ST, TEE TS A p ik

/%{%l%\o :fé_;‘\ E‘J{%‘A%‘j%%ﬂi’f%%}’ Z:/%g/ff,fﬂ‘%zjﬁ‘éj\?o

Name: BRI

Email address: X8I AL Mk

Your personal information will only be used for the purpose of providing
updates on the survey results or future studies. It will be securely stored and will not be

disclosed to any external parties.

IEEIDNE BRI THRBEE SR 45 R AR KA TR . R
EATNE, A SETAMETT 5 -

Thank you again for your participation in this important research.

BREHES 5XMEERTT-
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Appendix C

Interview Questions for Parents and Teachers

Parent Interview Content:
Purpose: To understand parents' perspectives on their children's English proficiency

and their level of involvement in their children's English learning process.
HKKVTRAA

HHY TSN 2T 987K VR L AT &% 7B 2 I T i 2 5
FERE.

FKZ 5 (Parental involvement)

TN A F AL E 2% 7 I AR B AR AUSRIS i3 | M ? fESeif 225
J7 - sz 52

Do you believe parents play an important role in setting academic goals and strategies

|

for their children? How do you participate in your child's English language learning?
BRERRSE 2T AERE AN A2 Sl FRI R ? o JRALIIRLL 35 Bh AN Bt
IR ?

Do you actively support your child's learning of English outside the classroom? What

kind of assistance and resources do you provide?

BEEATE 2 5ERADIEHIOEE S RE TGS AIIH ? EXHIX g A
(EE=prS

Do you frequently participate in school-sponsored activities and programs aimed at

promoting English language proficiency? What are your thoughts on these activities?

[FW NH.3) (Peerinteraction)
BN N 5 R NS08 = 21 A5 2 &8 2 B8l 15 [RS8 o

i
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How do you think peer interaction affects children's English learning? Do you

encourage your child to communicate in English with classmates?
IR ANV A N 2 8] B L AT AR 5 £% 1~ B S i KAk i 4 2

Do you believe that interaction among peers can enhance children's English proficiency

and academic performance?

M (Teacher role)

R IMAEAR BE4% 7 9B~ S T R E A (TR IR e B 52 ImiReriaiE,
TR s ) ?

What is your opinion on the role of teachers in promoting children's English learning?

Do you communicate with teachers to understand your child's progress in English

learning?
BN ZE I 121 S0 52 S I AR P O SCRFAZ EE ] 2 A 30 B2 2 A 3Ky T 4 o
W £ P53 2

How supportive do you think teachers are in the process of your child's English
learning? What improvements.do you expect from teachers in this regard?

FEZE  (Students’ attitude)
1B 72 W SiB 2 D) S AR ? (SRR IANNTE F B2 I seim S 2

What observations do you have about your child's attitude towards English learning?

Do you think your child is enthusiastic-about learning English?

LR S 2 T R T AR AR 27 3 25 FE AR e 2 T B D 2

How do you encourage your child to maintain a positive learning attitude and interest
in learning English?

7 2] K% (Learning styles)
MRE TRRZTFRIFE )M ? AR 27 1) 7 S KA AR S R4 3 2

Do you understand your child's learning style? How do you provide support and

guidance based on your child's learning style?

EREWN T W% 1% 2 RS A B T3 b AT T oEiE K12
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Do you believe that understanding your child's learning style helps improve their
English proficiency?

FARZEIRIE  (The overall school environment)
TEAN N 2E L ) BEAR IR B X6 F2F P 1 2 ST AT 52 ) 2 8 6 2 S PR AL ) 1 2 5

BT TP ?
How do you think the overall school environment affects your child's English learning?

What is your assessment of the English learning environment provided by the school?
A B RAE L T mE iUk, DA SH B 3 SCHR A T I D E 5 3 2

In which areas do you hope the school will improve to better support your child's
English learning?

Teacher Interview Content:

Purpose: To gather insights from teachers regarding parental involvement, peer
interaction, the teacher's role, students' attitudes, learning styles, curriculum design, and

the overall school environment in relation to English language learning.
BT R A 2

Y WIS THKSE K, NS, Bl 2AESE . F2R
1% IRAR R TH AR AR A IR 0T 51 2 ST ) WA

Parental involvement (F 45 5 J¥):

Do you believe parents play an important role in setting academic goals and strategies

for their children?
TN FKRAEHE £ F I F R H bn A SRS 7 A0 T BB A g ?

Do you actively support your child's learning of English outside the classroom? What

kind of assistance and resources do you provide?
MBS 53 TR A ST B (R FE 2 s e iR 8355 B AN B¢
Y5 ? Peer interaction ([F#& A H.2)):

How do you think peer interaction affects children's English learning? Do you

encourage your child to communicate in English with classmates?
NN 5 R NSRS Feii 2 A e ? 878 1 i 15 R A3 o

5
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Teacher role (Z A ).

What is your opinion on the role of teachers in promoting children's English learning?

N IMAEAR RE 1% 1 978 5 1 7 AR A (TR ?

Students’ attitude (A FSFL):
What observations do you have about your child's attitude towards English learning?

Do you think your child is enthusiastic about learning English?

TN 1% 7 D2 SIS A TIER? R0 B AT R 18 25 FEim R 1% ?

How do you encourage your child to maintain a positive learning attitude and interest
in learning English?

ERRT BN BT R FF AR F) o 21 A5 BEAIRG e 2 2 F) D 2

Learning styles (5% 21 X% ):

Do you understand your ‘child's learning style? How do you provide support and

guidance based on your child's learning style?

TR TR T WIS 2 G A AR S £ 1 10 5 23 KU SR (IS R AR 2

Curriculum design (WRFE R 1T):
What are your thoughts on the current English curriculum design for your child? Do

you think the curriculum design meets your child's learning needs?

EXT FT IS A B L 4 2 U TR AR T 2 T 102250
R 2

The overall school environment (E£ R FARIA 1 ):

How do you think the overall school environment affects your child's English learning?

What is your assessment of the English learning environment provided by the school?

NN AR RV IR IR IR %5 B S8 27 23 5 M 2 AR S A 1 ik I e i o7 2]
AT (T VEA ?

In which areas do you hope the school will improve to better support your child's

English learning?/Z% LR EMPLL STEIGE, DL IF S R T I 9iE % 20 2
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Appendix D

Experts’ Validation Form for Questionnaire

Directions: Below are questions included in the questionnaire for the study of factors
affecting English proficiency of Chinese students in Sawangboriboon Wittaya School
in Pattaya. This study aims at investigating the factors that contribute to English
proficiency among Chinese students with both high and low English proficiency levels
at Sawangboriboon Wittaya School in Pattaya.

Please evaluate the items below in terms of congruent or incongruent based on the score
range from -1 to + 1 by putting a check mark (/) on the appropriate column. A column

is also provided for comments. Thank you for your assistance.

Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

Brid
+1 0 -1

Parental involvement

My parents actively
engage in setting
academic goals and
strategies for my
education,
particularly in
English language
learning.

THI RN 2
N E =k H bR
NG, JCHIETE

L ] T TH




99

Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

My parents offer
assistance and
resources to support
my English
language learning
beyond the
classroom

environment:

T R R ALED B
RIS, SCRFIRAE

A Sl ST

My parents actively
engage in activities
that foster my
curiosity and
enthusiasm for
learning English.
TR BRI S 5
B IR IR o S T
(I3 AL AR
W5l

My parents actively
participate in and
assist with my

English language




No.

Statements

Rk
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Congruent Questionable Incongruent Comments/

+1

suggestions

homework

assignments.

TR AR Z Y
JF RIS
B E B,

My parents
encourage a culture
of reading,
particularly in
English, within our
household.

FRAY REAEFRAII K
JEE S 5 35
P, Rl e
B

My parents actively
join school-
sponsored events
and programs that
promote English
language
proficiency.

FAIR RIS N
SRR S A
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

HiE S eI AIE 50

ANIH -

My parents
encourage me to
engage in social
interactions that
enhance my English
language

7 | communication
skills.

T R BEk TS
L REBBAR T o iR 1R
RN Y i
.50,

My parents play an
active role in
facilitating my
engagement in
academic pursuits,
especially in
English-related
activities.

TR BERR IR A2 2
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

JEHGE AR A K
CZIE

My parents provide
encouragement and
support to nurture
my confidence in
using the English
language
effectively.
TR R BB
RIS RS, SR Bt

AL HER B

B

Peer interaction

Chatting with
classmates is a great
way to learn
English because it
allows us to

10 practice the
language more
naturally.

FRRI 2R 25
JAER I, B
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Congruent Questionable Incongruent Comments/

No Statements suggestions

35
+1 0 -1

NELFNTEE R
HZREE

Studying English
with classmates can
help us improve our
language skills and
enhance teamwork
abilities.
EE S TLSIE
AT A B T4
I E BEe, AT
LA3E 5 A A &A1 BE
Ao

11

In conversations
with classmates, we
can learn from each
other and solve
English learning

12 challenges together.

FEFN IR ZAAN 14k
o, FATHTLAEA]
2], R R
VB 20 A A
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

Through interacting
with classmates, we
can better
understand and
apply the English
13 knowledge we have
learned.

I M A 7 L),
FATEE 8 LT B
i AL ] T = F)

TERIR .

Teachers play an
important role in
promoting
interaction among
classmates, as they
can provide us with
guidance and

14
support.

ZRTE fe gk (7] 72 ]
B35 Thi % % 55 E
ZAEH, MAiRE
HT AR AL

FFo

Teacher role
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

Teachers in our
school not only
teach subjects but
also guide us in our
15 learning journey.
EFATA L, &I
AR ZEORI, 3L
BRENEN S
it

We believe teachers
should use simple
language to
communicate with
us so we can

understand subjects

16 Ibetter.
BAI AT IR %
FH i1 5. 5 16 1 1 A
PAIZ s XA
fITSE 25 Ty PR 2 Bk
SER

Teachers not only
17 | teach, but also help

us solve problems,




No.

Statements

Rk
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Congruent Questionable Incongruent Comments/

+1

suggestions

like good friends in

learning.
EIMERT #edh, it
2 B PRATIGE L1
B, BRI
R Ffe

18

Teachers often
encourage us to
study hard, which
motivates us to

learn new things.
EIMEH Sh AT
%7121, Xk
(NEEEEI A S=c82|
BRI

19

With the help of
teachers, we enjoy
participating in
classroom activities

and learning more.

TERITIIFRET
LATEERZ 5K
HiGs), FEIEZ
IR
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

We appreciate when
teachers use
different teaching
methods to make

20 g .
learning interesting.

HAE: 2T
I Ty ik,
Lh2 S AR,

Students’ attitude

21 |1believe learning is
important because it
can help me achieve
my goals and
dreams, which
motivates me to
improve my English
proficiency.
BAEF IR E
=, BB AT RAH
BRI H AR
AR, XA
SR Ik
¥
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

22 |1 feel confident in
my learning and
believe I can
overcome
challenges and
make progress in
mastering the
English language.
TAEF 2 R 5
&, HMELATL
MRpki%, JFEESR

SR U7 TS 1
1k
o

23 | Tenjoy challenging
myself in learning
because it makes
me stronger in
English proficiency.
WEAE S A Tk
i EH 2, BBk
A PLE BT IE K
LA

24 | I am open to
receiving feedback

and suggestions to
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

continuously
improve my
learning methods
and skills in
English.

IR THE R AT
UG PR
BRG] Ty
IFANELRE .

25 | Trespect teachers
and classmates and
am willing to
cooperate with them
and share learning
experiences to
enhance my English

proficiency.

TR WA [
7 BESMTE
({50 X 2
B, DA
K.

Learning styles
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

26 | I prefer learning
through visual

methods such as
diagrams, charts,

and images.

HHE BT K

R WGBEM T
X2, XHEHT
S EIE K

o

27 | I prefer learning by
listening to
explanations from
the teacher or audio
recordings.

P EYGEd
I T 7 5
>, XTI
LB FE )

28 | I prefer learning by
hands-on practice or
participating in
practical activities.
A=V iiEuRIER
S 5 I
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

Bk, ki
PERTRINFE K
¥

29 | I believe teachers
should adjust
teaching methods
flexibly according
to students'
different learning
styles.

TN IR AR
i A HIAN R A 2
JRUKS R T R R
Jii%, DAREAT
i K.

The overall school environment

30 | The overall school
environment,
including facilities,
social interactions,
and support
services, plays a
significant role in

shaping my English
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

language learning

experience.
BARPALIAEL, A,
st 458 BBl
MRS ER
ERIIAE S 214
Jorh o E A
H .

31 | Positive interactions
with peers and
teachers contribute
to my English
language
proficiency and
academic success.
LR A
WHEBNA W) T
TE KA i e A0 2
M H BT -

32 | Access to support
services such as
tutoring and
counseling helps me
address language

learning challenges
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

and improve my

English skills.
PAFH AL B
W5 SRR %S A B
TRBEF 5% 2
Hr kR, $R =R
MBEIETLRE -

33 | Extracurricular
activities provide
opportunities for me
to practice English
in real-life

situations and

enhance my
language
proficiency.
URANE Bl HAe
TAEBSE A T 25
BB, I
5 1 IAIE 5K

34 |1 feel that the
cultural diversity
within the school

enriches my English
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

language learning
experience and
helps me
understand different

perspectives.

B GE 22 N ) S
EFME+E Tk
9EiE 2 > 225,
I35 Bh IR A )
RIAL A o

35 | The school's
emphasis on
community
engagement and
international
exchange programs
has improved my
English language
skills through
exposure to diverse
linguistic and
cultural contexts.
R X 2 5
] 52 A H A E
biibure i E NGl
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

RSO B
B T RINSEEK
¥

Comments:



116

Appendix E

Experts’ Validation Form for Interviews

Directions: Below are questions included in the interview for the study of factors
affecting English proficiency of Chinese students in Sawangboriboon Wittaya School
in Pattaya. This study aims at investigating the factors that contribute to English
proficiency among Chinese students with both high and low English proficiency levels
at Sawangboriboon Wittaya School in Pattaya.

Please evaluate the items below in terms of congruent or incongruent based on the score
range from -1 to + 1 by putting a check mark (/) on the appropriate column. A column

is also provided for comments. Thank you for your assistance.

Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

Rk
+1 0 -1

Parent Interview Content

Do you believe
parents play an
important role in
setting academic
goals and strategies
for their children?
How do you
participate in your
child's English

language learning?

Do you actively

support your child's




No.

Statements

Rk
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Congruent Questionable Incongruent Comments/

+1

suggestions

learning of English
outside the
classroom? What
kind of assistance
and resources do

you provide?

Do you frequently
participate in
school-sponsored
activities and
programs aimed at
promoting English
language
proficiency? What
are your thoughts

on these activities?

How do you think
peer interaction
affects children's
English learning?
Do you encourage
your child to
communicate in
English with

classmates?




No.

Statements

Rk
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Congruent Questionable Incongruent Comments/

+1

suggestions

Do you believe that
interaction among
peers can enhance
children's English
proficiency and
academic

performance?

What is your
opinion on the role
of teachers in
promoting
children's English
learning? Do you
communicate with
teachers to
understand your
child's progress in

English learning?

How supportive do
you think teachers
are in the process of
your child's English
learning? What
improvements do

you expect from




No.

Statements

Rk
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Congruent Questionable Incongruent Comments/

+1

suggestions

teachers in this

regard?

What observations
do you have about
your child's attitude
towards English
learning? Do you
think your child is
enthusiastic about

learning English?

How do you
encourage your
child to maintain a
positive learning
attitude and interest

in learning English?

10

Do you understand
your child's
learning style? How
do you provide
support and
guidance based on
your child's

learning style?
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

Do you believe that
understanding your
child's learning

! style helps improve
their English

proficiency?

How do you think
the overall school
environment affects
your child's English
learning? What is
B your assessment of
the English learning
environment

provided by the

school?

In which areas do
you hope the school
3 will improve to
better support your
child's English

learning?

Teacher Interview Content

” How do you
perceive the role of
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

parental
involvement in
students' English

language learning?

Can you provide
examples of
successful parental
H involvement that
positively impacted

a student's learning?

What challenges do
you face when
trying to involve

16 | parents in English
language learning,
and how do you

address them?

How important is
peer interaction in
17
the process of

learning English?

What activities or
18 | methods do you use

to promote effective




No.

Statements

Rk

122

Congruent Questionable Incongruent Comments/

+1

suggestions

peer interaction in

the classroom?

19

How do you view
your role in
facilitating English
language learning

for your students?

20

How do you tailor
your teaching
approaches to meet
the diverse needs of

your students?

21

How do you stay
updated with the
latest teaching
strategies and
educational
resources for
English language

learning?

22

How do you
motivate students
who show a lack of

interest or negative
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

attitude towards

learning English?

How do students'
attitudes towards
23
English affect their

learning outcomes?

How do you
identify and
accommodate

24 | different learning
styles in your
English language

classroom?

How do you
support students
25 | who struggle with
traditional learning

methods?

How would you
describe the overall
school environment
26
in terms of
supporting English

language learning?
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Congruent Questionable Incongruent Comments/

Statements .
No. suggestions

35
+1 0 -1

What improvements
do you think could
be made in the

27 | school environment
to better support
English language

learners?

Comments:

Signature (... ... )
Date (.......in .. T NN\ N I | S SRy OF S )
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Experts’ Validation Form for Questionnaire

Directions: Below are questions included in the questionnaire for the study of factors affecting English proficiency
of Chinese students in an international school in Chiang Mai. This study aims at investigating the factors that
contribute to English proficiency among Chinese students with both high and low English proficiency levels at Satit
International Bilingual School of Rangsit University in Chiangmai.

Please evaluate the items below in terms of congruent or incongruent based on the score range from -1 to +1 by
putting a check mark (/) on the appropriate column. A column is also provided for comments. Thank you for your
assistance.

No.

Statements

B

| -

Congruent ‘ Questionable | Incongruent

Comments/

suggestions

Parental involvement

My parents actively engage in setting academic
goals and strategies for my education, particularly
in English language learning.

FESL BN S SRR E 2l B AR 5ERE
BERERIEF 5.

My parents offer assistance and resources to support
my English language learning beyond the
classroom environment.

FRESOEAR MBI R, SOF R RSN

RPN

My parents actively engage in activities that foster
my curiosity and enthusiasm for learning English.
B BN S SRR 521 SEE I AT O
FnAKERIIE S o

My parents actively participate in and assist with
my English language homework assignments.
FHRX BN S S IR ERIGEE SR
FE(RALS
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My parents encourage a culture of reading,

particularly in English, within our household.
B EIEBAFRE P Eih B i, R
ExE i

My parents actively join school-sponsored events
and programs that promote English language
6 | proficiency.

FEIL BN S IR R 5155 A
TIEHEBNFITH

My parents encourage me to engage in social
interactions that enhance my English language
7 communication skills.

L E TS SRS T R E F i
NEHEIEE

My parents play an active role in facilitating my
engagement in academic pursuits, especially in
g | English-related activities.

IS BB ER S 5EARIER, JLHZEZ
ARG S) .

My parents provide encouragement and support to
nurture my confidence in using the English
9 language effectively.

YL RGBSR,  BEFREO A AAE )
T EE .

Peer interaction

Chatting with classmates is a great way to learn
English because it allows us to practice the language
10 | more naturally.

FRFEMRRZIZGEN %, FAEikRk
TEARZNIES .
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11

Studying English with classmates can help us
improve our language skills and enhance teamwork
abilities.

FnmE— k2 o] Sl T A IR R fE &
BE, LRI IRIIBN S 1ERE /1.

In conversations with classmates, we can learn from
each other and solve English learning challenges
together.
TEFIRZEEON TG, AT LAEARSE 2], S
B 2] PR A

13

Through interacting with classmates, we can better
understand and apply the English knowledge we
have learned.

B AE] 2A LA, FRATRE S LT B AR AR
BB IR AR

14

Teachers play an important role in promoting
interaction among classmates, as they can provide
us with guidance and support.

BOMLEE 2 R 2208 H.3h 75 T A 4% 4 EEAEH
f A IRE 85 25 T HA R S ISR

Teacher role

15

Teachers in our school not only teach subjects but
also guide us in our learning journey.
TEHAERE, B R HRN, TR
B3] S,

16

We believe teachers should use simple language to
communicate with us so we can understand subjects
better.

FRATUEAG LI L% F 6] 8 5 MR L AR AT 12
o IXPERATE RS R AR AR




150

17

Teachers not only teach, but also help us solve
problems, like good friends in learning.

B T #EAS, MR, B2
M FE o

18

Teachers often encourage us to study hard, which
motivates us to learn new things.

BINZ T FIHIATEE 15 2], ZAERATEG S
HEZF R,

19

With the help of teachers, we enjoy participating in
classroom activities and learning more.

RN T, RATEERS H5REES),
FHEELRMN.

We appreciate when teachers use different teaching
methods to make learning interesting.
FAVREZIER ARG E2E T, bR
"ER,

Students’ attitude

1 believe learning is important because it can help
me achieve my goals and dreams, which motivates
me to improve my English proficiency.
FABEFEVRER, POYER IR
B9 B AR AR AR, SRR P MR SEE KT

I feel confident in my learning and believe I can
overcome challenges and make progress in
mastering the English language.
FAEFPREIIAGE, HIERA TR
FTEERBTIE T WIEES .

I enjoy challenging myself in learning because it
makes me stronger in English proficiency.
FENRAE PR A O, BOASS T BALEIR
BIZEKT S L — Rk
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I am open to receiving feedback and suggestions to
continuously improve my learning methods and
skills in English.

FART RGN, DEAR B 5
VB2 TR .

I respect teachers and classmates and am willing to
cooperate with them and share learning experiences
to enhance my English proficiency.
FHEBEBMMAY, BESMEEFSFE
2%, DR RmIREEEAKCT.

Learning styles

26

I prefer learning through visual methods such as
diagrams, charts, and images.

FEEVGET AR, BRERETE, &
BT REHEHEEKT.

27

1 prefer learning by listening to explanations from
the teacher or audio recordings.
FEEEYOEIL N Z IR BRI R & 2], 10
RAFBTE AT

I prefer learning by hands-on practice or
participating in practical activities.
FHEEVOEIL BT IS 5 IbRIE Bl R
. IXRERE R EIRAISGEKT .

I believe teachers should adjust teaching methods
flexibly according to students' different learning
styles.

FANIIE I RIZARAE = AL I AR 2 2 WUk R i
VEEECETT, DR R IIREEEKT

The overall school environment
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30

The overall school environment, including
facilities, social interactions, and support services,
plays a significant role in shaping my English
language leaming experience.

BEFEORE, QIERE. B MSRFR

%, MERIERIFGEY: ) G50 E EEEM

°

31

Positive interactions with peers and teachers
contribute to my English language proficiency and
academic success.

S RIFFE I IR 3 A B TR E KT
R I

32

Access to support services such as tutoring and
counseling helps me address language learning
challenges and improve my English skills.
BRI AN BRI S SRR IR S5 B T IRLR
BRI, SRR,

33

Extracurricular activities provide opportunities for
me to practice English in real-life situations and
enhance my language proficiency.
TRANE BN ARSI 1AL A PR ) SEE I
M, BT HEVES KT

34

I feel that the cultural diversity within the school
enriches my English language learning experience
and helps me understand different perspectives.
R F RN RS B RS T RINSEEY
150, BRI AR (AL A

35

The school's emphasis on community engagement
and international exchange programs has improved
my English language skills through exposure to

diverse linguistic and cultural contexts.
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Experts’ Validation Form for Interview

Directions: Below are questions included in the interview for the study of factors affecting English proficiency of
Chinese students in an international school in Chiang Mai. This study aims at investigating the factors that contribute
to English proficiency among Chinese students with both high and low English proficiency levels at Satit International
Bilingual School of Rangsit University in Chiangmai.

Please evaluate the items below in terms of congruent or incongruent based on the score range from -1 to +1 by
putting a check mark (/) on the appropriate column. A column is also provided for comments. Thank you for your
assistance.

No

Statements

Congruent

+1

Questionable | Incongruent

Comments/

suggestions

Parent Interview Content

Do you believe parents play an important role in
setting academic goals and strategies for their
children? How do you participate in your child's

English language learning?

Do you actively support your child's learning of
English outside the classroom? What kind of

assistance and resources do you provide?

Do you frequently participate in school-sponsored
activities and programs aimed at promoting
English language proficiency? What are your

thoughts on these activities?

How do you think peer interaction affects
children's English learning? Do you encourage
your child to communicate in English with

classmates?

Do you believe that interaction among peers can
enhance children's English proficiency and

academic performance?

‘What is your opinion on the role of teachers in

promoting children's English learning? Do you
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RO AL X 2 5 A E BRA U0 E A9 AL
RERRIEY1E 5 SO SER & 1 A SETERF

o

Comments:

........................................... There are no additional amendments to this questionnaire..............
2024.06.10
_HAA— 1006:31
Signature( +0700° )

Assoc.Prof. Dr. Rattana Chanthao

Date (...10.../..June.../..2024...)
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communicate with teachers to understand your

child's progress in English learning?

How supportive do you think teachers are in the
process of your child's English learning? What
improvements do you expect from teachers in this

regard?

‘What observations do you have about your child's
attitude towards English learning? Do you think

your child is enthusiastic about learning English?

How do you encourage your child to maintain a
positive learning attitude and interest in learning

English?

10

Do you understand your child's learning style?
How do you provide support and guidance based

on your child's learning style?

11

Do you believe that understanding your child's
learning style helps improve their English

proficiency?

How do you think the overall school environment
affects your child's English learning? What is your
assessment of the English learning environment

provided by the school?

13

In which areas do you hope the school will
improve to better support your child's English

learning?

Teacher Interview Content

14

How do you perceive the role of parental
involvement in students' English language

learning?
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15

Can you provide examples of successful parental
involvement that positively impacted a student's

learning?

16

‘What challenges do you face when trying to
involve parents in English language learning, and

how do you address them?

17

How important is peer interaction in the process

of learning English?

18

‘What activities or methods do you use to promote

effective peer interaction in the classroom?

19

How do you view your role in facilitating English

language learning for your students?

20

How do you tailor your teaching approaches to

meet the diverse needs of your students?

How do you stay updated with the latest teaching
strategies and educational resources for English

language learning?

22

How do you motivate students who show a lack of
interest or negative attitude towards learning
English?

How do students' attitudes towards English affect

their learning outcomes?

How do you identify and accommodate different
learning styles in your English language

classroom?

How do you support students who struggle with

traditional learning methods?

How would you describe the overall school
environment in terms of supporting English

language learning?
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